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AISD Priorities
▪ Learner Experience
▪ Grow and Develop People
▪ College and Career Ready

To have100 % of AISD students to 

graduate exceptionally prepared for 

college, career and citizenship.

AISD Goal

The purpose of the AISD Comprehensive Literacy Plan (CLP) is to focus efforts and guide our work to improve student 
literacy profi ciency. Furthermore, the CLP will guide ongoing decisions about instruction, programming and resource 
allocation. It is measurable, coherent, concrete and intended for teacher and leader use. Since every campus is unique, 
it is imperative for each campus to have a Campus Literacy Action Plan where leaders use data to defi ne and implement 
action steps related to the CLP. The Campus Literacy Action Plan acts as a blueprint for implementing a school-wide 
literacy improvement effort.

Purpose and Audience

AISD Literacy Philosophy
AISD believes that a balanced approach to literacy development is essential to building the foundational blocks of 
knowledge for strategic reading, writing, and analytical thinking. We believe that purposeful integration of interactive 
and engaging reading and writing skills in all disciplines provide opportunities for students to enjoy reading, engage in 
complex text, explore new learning, deepen thinking, ask and answer questions, and more importantly, develop lifelong 
learning.

Implement and sustain effective Tier 1 literacy instruction using the 12 Best Practices across all content areas.

AISD Literacy Goal
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AISD Literacy 
Instructional Beliefs

▪ Reading instruction is connected to listening, speaking and 

writing. 

▪ Reading instruction is direct and explicit in developing 

concepts of print, letter knowledge, phonemic awareness, 

phonics, fl uency, vocabulary, comprehension, and critical 

thinking skills.

▪ Reading instruction includes progress monitoring and 

intervention, as needed, and is differentiated appropriately 

to help students meet grade level reading expectations.

▪ Reading is a skill that needs to be taught using the Gradual 

Release of Responsibility Model, which allows for daily 

practice.

▪ Reading should be purposeful and relevant. 

▪ Students need to hear and read a variety of high quality 

texts to build reading skills. 

▪ Students need ample opportunities to practice and engage in 

text discussions. 

▪ Students must be challenged daily to think critically. 

▪ Students should have the opportunity to self-select 

materials they want to read. 

▪ Biliteracy instruction provides the opportunity to read, 

listen, speak, and write with high levels of profi ciency in 

more than one language. 

▪ Biliteracy instruction includes a broad range of teaching 

reading in more than one language across the curriculum. 

▪ Writing is connected to reading, listening, and speaking.

▪ Writing is a process to convey knowledge, express ideas, 

and construct thoughts within a methodical framework.

▪ Writing instruction must be modeled and should include 

the complete writing process: planning, drafting, revising, 

editing, and publishing.

▪ Writing is a process that must be practiced daily in all 

content areas to build stamina.

▪ Students must be able to write in a variety of forms 

depending on the content they are studying. 

▪ Students should be able to communicate effectively 

through writing and use conventional spelling, grammar, 

and punctuation. 

▪ Students should have purposeful, relevant, and connected 

opportunities to write daily.

▪ Students should have opportunities to write for different 

purposes and audiences.

▪ Students need to honor intellectual properties by citing 

sources appropriately from which they take information.

Our Reading and Writing Beliefs 

WE BELIEVE.
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Defi nition of Balanced Literacy
The AISD Balanced Literacy approach combines explicit instruction, guided and collaborative practice, and independent 

reading and writing to build the foundation for strategic reading, writing, and analytical thinking. The goal of the 

Balanced Literacy approach is to develop students who can read, write, listen, speak, and think critically for a variety of 

purposes with increasing complexity across multiple genres and content areas.

This approach emphasizes the balance between: 

▪ Interconnected listening, speaking, reading, writing, and thinking

▪ Direct and indirect instruction

▪ Skills emphasis and meaning emphasis

▪ A variety of reading and writing genres

Essentials for Success
Establishing the Reading and Writing Connection through The Big 5 + 1

Being literate requires proficiency in both reading and writing. The National Reading Panel identified phonemic 

awareness, phonics, fluency, vocabulary and comprehension as the five essential components for reading success. 

The NRP (2000) concluded that an integrated reading program, one that includes instruction in all five essential 

components of reading, is the most effective. 

Phonemic Awareness
▪ Falls under the umbrella of phonological awareness and 

is the fi nal and most complex step in the phonological 

awareness continuum

▪ The ability to attend to the phonological structure 

of spoken words and more specifi cally to the units of 

sound within the language

▪ Specifi cally involves the ability to identify, blend, 

segment and manipulate (add, delete, substitute) the 

individual sounds in words (Fountas and Pinnell, 2017)

▪ Provides the basis for the understanding of the 

alphabetic principle (how letters relate to sounds in 

words)

Phonics
▪ Instruction in the relationship between letters and 

sounds and its application to reading and spelling (Beck 
and Beck, 2013)

▪ The goal is for students to become effi cient at word 
solving

▪ Teachers spark students’ interest in words and 
how they work, i.e., looking for patterns, making 
connections, and thinking about word parts and what 
they mean (Fountas and Pinnell, 2017)

Literacy 
Instructional Approach
Balanced Literacy
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Essentials for Success
Establishing the Reading and Writing Connection through The Big 5 + 1

Fluency
▪ Ability to continuously read text with good 

momentum, phrasing, appropriate pausing, intonation, 
and stress (Fountas & Pinnell, 2017)

▪ Ability to solve words using speed, accuracy, and 
fl exibility (Fountas & Pinnell, 2017)

▪ Allows more brain power to be spent on 
comprehension rather than decoding

Vocabulary
▪ Refers to the words we know and use to communicate 

with others while listening, speaking, reading, and 
writing
o Requires both direct and indirect instruction of 

words in these categories:

� Tier 1: basic words used often in everyday 
conversation

� Tier 2: more complex words that frequently 
occur in academic settings

� Tier 3: words that are highly specialized and 
relate to a specifi c discipline

Comprehension
▪ Refers to the act of understanding, or making meaning 

from, what is read
o Intentional, active, interactive process that occurs 

before, during, and after reading
o Uses metacognitive skills in order to develop and 

deepen understanding of increasingly complex text, 
including:

� Establishing a purpose for reading

� Generating questions about the text

� Making, correcting, or confi rming predictions

� Creating mental images

� Making connections to personal experiences, 
ideas in other texts, or society

� Making inferences based on evidence

� Evaluating details to determine importance

� Synthesizing information to create new 
understanding 

Writing
▪ Refers to the process of recording thoughts to 

communicate meaning for a specifi c purpose to an 
intended audience
o Supports reading comprehension, processing of 

information, and recalling important ideas
o Is explicitly connected to reading:

� Reading helps improve writing as readers 
understand author’s craft, purpose, structure, 
and characteristics

� Writing helps improve reading as writers apply 
their understanding of author’s craft, purpose, 
structure, and characteristics

Literacy 
Instructional Approach
Balanced Literacy
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The Big 5+1

Big 
5+1

Phonemic 
Awareness

Vocabulary

Phonics

FluencyWriting

Comprehension

Phonemic Awareness
Phonemic awareness refers to the specifi c ability to focus 
on and manipulate individual sounds (phonemes) in spoken 
words. Phonemes are the smallest units comprising 
spoken language. Phonemes combine to form syllables and 
words. For example, the word ‘mat’ has three phonemes: 

/m/ /a/ /t/.

Phonics
Phonics is a method for teaching reading and writing 
the English language by developing learners’ phonemic 
awareness—the ability to hear, identify, and manipulate 
phonemes—in order to teach the correspondence between 
these sounds and the spelling patterns (graphemes) that 
represent them. The goal of phonics is to enable beginning 
readers to decode new written words by sounding them 
out, or in phonics terms, blending the sound-spelling 
patterns.

Fluency
The ability to read with automaticity, accuracy with 
meaningful expression that enhances the meaning of the 
text.

Vocabulary
The knowledge of understanding words, including their 
structure (morphology), use (grammar), meanings 
(semantics), and the relationships to other words.

Comprehension
The act of understanding, or making meaning from, what 
is read.

Writing
The process of recording thoughts to communicate 
meaning for a specifi c purpose to an intended audience.
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Components of 
Balanced Literacy 
Word Study

▪ Direct Instruction/Mini-Lesson (10-15 minutes):

o Direct instruction is delivered to the whole class in 

the form of a mini-lesson.

o A mini-lesson is a short lesson with a narrow focus 

that provides instruction in a skill or concept that 

allows a teacher to convey a tip or strategy to 

students that they will relate to additional learning 

experiences.

▪ Options for delivery of mini-lesson can include:

o Modeled demonstration

o Shared Reading

▪ Phonological Awareness

o The ability to attend to the phonological structure 

of spoken words and more specifi cally to the units 

of sound within the language

o Includes:

� Listening

� Rhyme and Alliteration

� Sentence Segmentation

� Syllable Blending and Segmentation

� Onset-rime Blending and Segmentation

� Phoneme Blending, Segmentation, and 

Manipulation

▪ Spanish Phonological Awareness Structure

o Discriminación auditiva

o Rima y aliteración

o Segmentación de oraciones 

o Combinación de sílabas y segmentación de palabras

o Combinación, segmentación y manipulación

PHONOLOGICAL AWARENESS 

The teacher will… So the students can…

• Introduce and/or review each level of phonological 
awareness development without connecting it to 
printed letters and/or words

• Develop and utilize the relationships between 
letters and sounds to ultimately make meaning in 
both reading and writing

• Provide instruction for whole groups, small 
groups, and individual students as needed

• Understand, practice, and utilize the relationships 
between sounds and letters, syllables and words, 
and words and sentences in both reading and 
writing

• Teach skills in a spiraling format moving to a more 
diffi cult skill when most of the class is ready

• Continue to practice and apply skills on multiple 
levels of the continuum while also learning new 
skills

• Model using manipulatives and kinesthetic 
scaffolds without print

• Practice using manipulatives and kinesthetic 
scaffolds

• Connect an auditory skill to a tactile response
• Stay engaged more easily
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▪ Phonics

o Phonics is the relationship between letters and 

sounds. (Beck and Beck, 2013)

o Spanish has a closer letter-sound relationship and 

clearly defi ned syllable boundaries. The syllable in 

Spanish is a critical unit of phonological awareness 

because of the consistent phoneme-grapheme 

correspondence. This orthographic transparency 

accelerates the decoding process. (TEA, 2017)

▪ Application of Learning:

o Should be both isolated and in context

o Word study focus should continue throughout 

Reading and Writing Workshop as much as 

possible

▪ Instructional Routines

o These interactive routines support explicit 

instruction and are designed to increase 

students’ chances for successful learning. Various 

instructional routines are located throughout the 

IFD.

o Recommended instructional routines for word 

study include:

� Jan Richardson’s Sight Word Routine

� Graphophonemic Knowledge Routine p.3

� Graphophonemic Knowledge Routine (Spanish)

p.3

Components of 
Balanced Literacy 
Word Study

PHONICS

The teacher will… So the students can…

• Briefl y model the pattern, skill, or word 
connecting it to printed letters and/or words

• Practice the pattern, skill, or word both in and out 
of context

• Provide hands-on experiences using manipulatives 
such as magnetic letters to categorize, compare, 
and build words and patterns

• Utilize common word patterns in reading and 
writing

• Model decoding strategies • Determine and utilize appropriate strategies for 
decoding
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▪ Assessments

o Teachers collect ongoing assessments to monitor 

student progress. 

o All assessments should be analyzed in order to 

plan for effective instruction that ensures student 

learning.

o Recommended assessments for Word Study 

include:

� Phonological Awareness Skills Screener (PASS)

- An assessment designed specifi cally for K-2 

students to help identify those who may be 

at-risk for diffi culties in reading and spelling, 

although it can be used with older students 

who are having diffi culties in phonological 

awareness

� Quick Phonics Screener

- Provides information about a student’s 

progress in phonics and decoding skills

Components of 
Balanced Literacy 
Word Study

� Teacher observations and anecdotal notes

� Formative/Summative assessments listed in each 

bundle of the IFD

o Recommended assessments for Spanish Word Study 

include:

� Canciones y cuentos:

- Phonological Awareness Benchmark Tests 

� K-2 phonological awareness assessments 

specifi cally designed for each grade level and 

designed to assess different categories within 

phonological awareness

- Literacy Skills Profi le: Phonics Spanish 

Assessment 

� A phonics assessment that assess students 

on four categories of foundational phonics 

skills in Spanish
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▪ Direct Instruction/Mini-Lesson (10-15 minutes):

o Direct instruction is delivered to the whole class in 

the form of a mini-lesson. 

o A mini-lesson is a short lesson with a narrow focus 

that provides instruction in a skill or concept that 

allows a teacher to convey a tip or strategy to 

students that they will relate to additional learning 

experiences.

Components of 
Balanced Literacy 
Reading Workshop

▪ Options for delivery of mini-lesson can include:

o Modeled Reading/Read Aloud: 

� The teacher demonstrates the reading process 

while reading aloud to the whole class or a small 

group.

� During the demonstration the teacher verbalizes 

the reading skills and strategies used by good 

readers.

� This approach models fl uency and provides 

support for students in the areas of oral language 

and vocabulary.

MODELED READING/READ ALOUD

The teacher will… So the students can…

• Introduce new reading strategies by modeling or 
demonstrating the strategies through thinking 
aloud

• Observe direct instruction and modeling of the 
skill or strategy

• Read a variety of genres that represents our 
diverse society

• Establish a love of reading, stimulate their 
imagination, and develop an ear for vocabulary and 
structures of language in print

• Provide time for guided practice of the skills and 
strategies being taught with partners or small 
groups

• Discuss and collaborate with peers to share 
thinking and learn new skills and strategies to 
improve reading
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o Shared Reading:

� Using the same copy of a text, the teacher and 

students are reading together (Serravallo, 2014).

� The teacher provides direct instruction to 

students and can give students feedback while they 

are reading (Serravallo, 2014).

� Shared reading is primarily done as a whole class, 

but it can be done in a small group. 

SHARED READING

The teacher will… So the students can…

• Read a text together with students • Follow as the teacher reads and repeat familiar 
refrains allowing them to experience fl uency

• Model reading strategies and demonstrate how 
reading works and what readers do to construct 
meaning

• Learn vocabulary, concepts about print, features of 
text, different genres, fl uency, and the language of 
books

• Model noticing and using patterns to solve words • Learn words patterns to solve unknown words

• Provide many opportunities to reread the text • Feel comfortable in a nonthreatening environment 
in which they practice new and familiar reading 
strategies

Components of 
Balanced Literacy 
Reading Workshop
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▪ Application of Learning (40-50 minutes): 

o The concepts from direct instruction/mini-lesson 

or related strategies are applied in small group 

instruction or independent practice.

� Students engage in various guided and 

independent activities that will bring them to 

mastery of previously introduced grade-level 

concepts and standards.

o Guided Reading:

� The teacher instructs a small group of students 

who have similar needs. 

� Together, the teacher and students talk, read, and 

think their way purposefully through the text.

� Grouping for guided reading is fl exible and groups 

should be changed often.

� The teacher takes anecdotal notes of signifi cant 

behaviors students demonstrate during guided 

reading instruction. These notes are useful for 

monitoring student progress, planning guided 

reading lessons, and providing information for 

conferences (Fountas & Pinnell, 2017).

GUIDED READING

The teacher will… So the students can…

• Select and introduce an appropriate text 
(instructional level text) 

• Expand their reading strategies, problem solve, and 
read with some fl uency

• Guide and coach the students as they read the 
whole text to themselves

• Apply their knowledge of reading strategies and 
increase comprehension

• Monitor individual student’s progress • Improve reading achievement and move from one 
level to another

Components of 
Balanced Literacy 
Reading Workshop
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o Reading Conferences:

� In conferring with readers, the teacher should 

research in order to know where the child is 

as a reader, decide what should be taught, and 

teach strategies that infl uence what the student 

does when reading independently (Calkins, 

2001).

� The teacher confers with individual students to 

establish and follow-up on goals, hold the student 

accountable for his work, and offer guided practice 

on what he is currently working on (Serravallo, 

2014).

READING CONFERENCES

The teacher will… So the students can…

• Confer with individual learners by choosing and 
teaching strategies that align to their goal(s)

• Progress toward independent practices of the goal

• Provide a level of support during the conference 
that matches where the child is in his own 
progression toward the goal

• Continue working toward accomplishing the 
goal(s)

Components of 
Balanced Literacy 
Reading Workshop
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INDEPENDENT PRACTICE/WORKSTATIONS

The teacher will… So the students can…

• Provide ample time for daily independent reading • Read books on each of their own independent 
levels with accountability (retelling to friend, 
journal writing/drawing, etc.)

• Practice skills and strategies previously taught
• Discover the enjoyment of reading

• Provide ample time for daily independent reading • Use visual features of words
• Use the relationships between sounds and letters 

and letter clusters
• Use spelling patterns
• Coordinate these with attention to meaning and 

the syntax or “grammar” of language

• Provide opportunities for students to hear and 
practice fl uent reading

• Read text quickly, accurately, and with proper 
expression

o Independent Practice/Workstations:

� Independent Reading: 

- Students are provided with the opportunity 

to read many high-interest texts that can be 

read successfully without teacher support 

(independent level texts).

� Word Study:

- The students examine words through active 

exploration in order to reveal consistencies 

within the written language systems (how 

words work).

- The students increase their specifi c 

knowledge of words—the spelling and 

meaning of individual words. 

- The teacher teaches word study within the 

context of reading and writing. 

� Fluency:

- In terms of reading, fl uency is the ability to 

continuously read text with good momentum, 

phrasing, appropriate pausing, intonation, and 

stress (Fountas & Pinnell, 2017).

- In terms of word solving, fl uency is the ability 

to solve words using speed, accuracy, and 

fl exibility (Fountas & Pinnell, 2017).

- Grades 1 and up include a standard for fl uency, 

but there is not a standard for fl uency in 

Kindergarten. 

Components of 
Balanced Literacy 
Reading Workshop
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▪ Instructional Routines: 

o These interactive routines support explicit 

instruction and are designed to increase students’ 

chances for successful learning. Various instructional 

routines are located throughout the IFD.

o Recommended instructional routines for reading 

include:

� Read Aloud Routine

▪ Recommended templates for planning guided reading 

lessons: 

o Richardson, J. (2016). The Next Steps Forward in 

Guided Reading. New York, NY: Scholastic (pp. 308, 

310, 312, 314, 316)

• Assessments:

o Teachers collect data from ongoing assessments to 

monitor student progress. 

o All assessments should be analyzed in order to 

plan for effective instruction that ensures student 

learning.

o Recommended assessments for reading include:

� ISIP (Located on Istation-required by district as 

the Universal Screener)

- ISIP Early Reading: assessment areas include 

letter knowledge, phonemic awareness, 

alphabetic decoding, vocabulary, listening 

comprehension, reading comprehension, 

spelling and text fl uency.

- ISIP Advanced Reading: assessment areas 

include spelling and word analysis, vocabulary, 

text fl uency, and comprehension.

� DRA (Developmental Reading Assessment)

- Formative reading assessment system that 

allows teachers to assess student reading 

levels.

- Assessment is usually given three times a year.

� ISIP en Español

- Lectura Temprana: assessment areas include 

phonemic and phonological awareness, vocabulary, 

listening comprehension, reading comprehension, text 

fl uency, and written communication

- Lectura Avanzada: assessment areas include 

vocabulary, word analysis, reading comprehension, 

and text fl uency

� DRA/EDL (Evaluación del Desarrollo de la Lectura)

� Running Records

- A tool used to assess a student’s reading behaviors, 

strategies the student uses to fi gure out unknown 

words, when and how often the student self-corrects, 

how fl uently the student can read, and whether 

the student can comprehend what they are reading 

(Serravallo, 2007).

- Running Records Form

� Reading Comprehension Assessment

- Short text thinking records, read-aloud with stop-

and-jots, and reading notebooks are tools that 

can be used to examine the thinking of profi cient 

readers. These areas of comprehension can be 

assessed so teachers can support readers’ deepening 

understanding of texts: (Serravallo, 2014)

- Teachers should consider how deep a student’s work 

reaches in a particular skill and not only assess for the 

presence or absence of skills. (Serravallo, 2014)

- A sample rubric for evaluating student responses to 

questions is available in The Reading Strategies Book 

by Jennifer Serravallo on p. 298.

- Spanish sample rubric El libro de estrategias de 

lectura by Jennifer Serravallo, p. 300

� Formative/Summative assessments listed in each bundle 

of the IFD

� Teacher observations and anecdotal notes 

Components of 
Balanced Literacy 
Reading Workshop
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Components of 
Balanced Literacy 
Writing Workshop

▪ Direct Instruction/Mini-Lesson (10-15 minutes):

o Direct instruction is delivered to the whole class in 

the form of a mini-lesson. 

o A mini-lesson is a short lesson with a narrow focus 

that provides instruction in a skill or concept that 

allows a teacher to convey a tip or strategy to 

students that they will relate to additional learning 

experiences.

▪ Options for delivery of mini-lesson can include:

o Writing Demonstration/Modeled Writing: 

� The teacher models writing skills, steps of 

the writing process, author’s craft, or genre 

characteristics. 

� The teacher writes and thinks aloud to show how 

writers compose.

� The teacher may use mentor texts (e.g., trade 

books, teacher or student writing samples) as 

models of writing skills or author’s craft.

WRITING DEMONSTRATION/MODELED WRITING

The teacher will… So the students can…

• Write and think aloud while modeling • Observe how profi cient writers work through 
the writing process or make decisions about their 
writing

• Write and think aloud while modeling • Understand specifi c characteristics of various 
genres and learn to write for a specifi c purpose to 
an intended audience

• Write and think aloud while modeling • See a range of possibilities to include in their own 
writing as they develop their skills as writers



K-12 COMPREHENSIVE LITERACY PLAN ARLINGTON ISD16

o Shared Writing:

� The teacher acts as the scribe to compose a piece 

of writing and records the ideas the students 

share collaboratively.

� The students actively participate throughout 

the process by generating ideas in small groups, 

sharing ideas with the whole group, and voting on 

ideas to be included in the class shared writing 

piece.

� The teacher may use mentor texts (e.g., trade 

books, teacher or student writing samples) as 

models of writing skills or author’s craft.

SHARED WRITING

The teacher will… So the students can…

• Record the ideas that are collaboratively shared • Focus on contributing ideas, content, and word 
choice without the responsibility of correctness in 
grammar, conventions, and spelling

• Seek, validate, and support student contributions 
while paraphrasing student thinking and 
demonstrating what cohesive writing looks and 
sounds like

• Understand what is possible in all aspects of 
writing and improve their own writing ability 
within the scaffolded setting

• Utilize mentor texts as models of writing skills or 
author’s craft

• See a range of possibilities to include in their own 
writing as they develop their skills as writers

INTERACTIVE WRITING

The teacher will… So the students can…

• Model adding unfamiliar or unknown words and 
conventions to the piece of writing

• Improve their own mastery of written conventions 
and form

• Invite the student to write familiar or known 
words, word parts, or conventions

• Improve their own mastery of written conventions 
and form

o Interactive Writing: 

� The teacher and students compose a piece of 

writing by “sharing the pen.”

� The students contribute ideas and write familiar 

words or parts of words and conventions with 

teacher support.

� The teacher models how to write the unknown 

parts.

� While interactive writing can be done as a whole 

class, it is most effective when done with a small 

group of students.

Components of 
Balanced Literacy 
Writing Workshop
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o Mini-Lessons for Grammar, Conventions, and 

Spelling (10-15 minutes):

� The teacher uses mini-lessons to model writing 

skills such as grammar, conventions, and spelling.

� The teacher may use mentor sentences as models 

of correct usage of standard English conventions.

GRAMMAR, CONVENTIONS, AND SPELLING 

The teacher will… So the students can…

• Explicitly teach the grammar, conventions, and 
spelling skills

• Understand the rules for correct usage of standard 
English conventions

• Engage students in active practice of the skills • Internalize why, how, and when to use standard 
English conventions

• Engage students in active practice of the skills • Use standard English conventions to create 
accurate and readable texts

GUIDED WRITING

The teacher will… So the students can…

• Select and model an appropriate writing skill or 
strategy

• Improve their ability as a writer

• Select and model an appropriate writing skill or 
strategy

• Increase their ability to produce fl uent, thoughtful, 
and engaging writing 

▪ Application of Learning (20-25 minutes):

o The concepts from direct instruction/mini-lesson 

or related strategies are applied in small group 

instruction or independent practice.

� Students engage in various guided and 

independent activities that will bring them to 

mastery of previously introduced grade-level 

concepts and standards.

o Guided Writing:

� The teacher instructs a small group of students 

who have similar writing needs. 

� Together, the teacher and students think, talk, 

write, and apply the focus writing skill, strategy 

lesson or aspect of author’s craft.

� Grouping for guided writing is fl exible and should 

be determined based on teacher assessment of 

common student need in writing.

Components of 
Balanced Literacy 
Writing Workshop
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WRITING CONFERENCES

The teacher will… So the students can…

• Celebrate the student as a writer • Have confi dence in what they do well

• Listen, ask questions, and determine or refi ne the 
teaching focus

• Openly describe the work they are doing as a writer

• Help the student learn to do their work as a writer 
better

• Develop ownership of their skills as a writer and 
improve their writing skills

• Work collaboratively with the student to set writing 
goals and expectation for the work to be completed

• Participate fully in the process of developing own skills 
as a writer

o Writing Conferences (1:1/Small Group):

� The teacher and student(s) have a conversation 

about student writing that includes a predictable 

structure, which honors the student as an 

individual and a writer and helps the student 

become a better writer (Anderson, 2000).

� In 1:1 writing conferences, the teacher meets 

with an individual student, has a conversation 

about how that student can become a better 

writer based on a current writing sample, 

includes a teaching point which may be a strategy 

or example from a mentor text, and works 

collaboratively with the student to set one or two 

goals for the student’s improvement as a writer.

� In small group writing conferences, the 

teacher meets with a group of students, often 

predetermined, that have shown a similar need 

in an aspect of writing. These conferences often 

include a strategy lesson and allow for students to 

interact as they work toward improvement in a 

common area of writing. 

� Writing conferences should include times for 

both the teacher and the student to assume the 

lead for the conversation. Students learn to take 

active roles in the conference through frequent 

opportunities to practice talking like writers 

(Anderson, 2000).

� Carl Anderson’s Structure of a Writing 

Conference: printable teacher resource

Components of 
Balanced Literacy 
Writing Workshop
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INDEPENDENT PRACTICE/WORKSTATIONS

The teacher will… So the students can…

• Provide daily opportunities for independent writing • Gain confi dence in their writing abilities as they learn 
and practice the skills and strategies necessary to 
become effective writers

• Provide models and opportunities for practice of 
handwriting

• Gain confi dence in their writing abilities as they learn 
and practice the skills and strategies necessary to 
become effective writers

• Provide models and opportunities for practice of 
handwriting

• Develop independence and effective writing skills

o Independent Practice/Workstations: 

� Independent Writing:

- Students independently apply what they have 

observed and learned about writing to their 

own written product.

- Students may be utilizing the steps of the 

writing process to create genre-based 

compositions, responding to a prompt, or 

engaging in free writing (e.g., journal entries, 

quick writes).

� Handwriting:

- Considered a basic, or foundational, writing 

skill students use to convey their thoughts and 

ideas so that the reader can easily understand 

the intended message.

- Instruction and practice should include fl uent, 

effortless letter formation, appropriate spacing 

between words, and application in authentic 

writing activities (Graham, 2012).

Components of 
Balanced Literacy 
Writing Workshop
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Writing Workshop

▪ Instructional Routines:

o These interactive routines support explicit 

instruction and are designed to increase students’ 

chances for successful learning. Various instructional 

routines are located throughout the IFD.

o Recommended instructional routines for writing 

include:

� Scaffold students through the steps of the 

writing process (brainstorming/planning, drafting, 

revising, editing, and publishing/sharing) using the 

gradual release model

� Graphophonemic Knowledge Routine: the 

routine located on page 3 can be used for 

introduction and practice of spelling patterns

� Graphophonemic Knowledge Routine (Spanish)

version p.3

� Instruction of grammar, conventions, and spelling 

should follow these steps:

- Teacher explicitly teaches a mini-lesson or 

uses a mentor sentence to model the skill.

- Students engage in active practice of the skill.

- Students apply the skill to their own writing.

▪ Assessment:

o Teachers collect data from ongoing assessments to 

monitor student progress. 

o All assessments should be analyzed in order to 

plan for effective instruction that ensures student 

learning.

o Recommended assessments for writing include:

� Daily writing sample (e.g., journal entries, quick 

writes) as a formative assessment for writing 

skills, including grammar, conventions, or spelling

� Create a sentence(s) that uses focus grammar, 

conventions, or spelling patterns

� Assessments of spelling patterns or high-

frequency words

� Write to a prompt as a Summative Assessment of 

a specifi c genre

� Teacher observations and anecdotal notes

- Writing Conferences Recording Form: 

printable teacher resource

� Formative/Summative Assessments listed in each 

bundle of the IFD

Components of 
Balanced Literacy 
Writing Workshop
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▪ ELAR/SLAR and Social Studies Multiple Layers of Integration Graphic and Explanation
▪ K-2 Integrated Curriculum Video

ONLINE RESOURCES

K-2 Integrated ELAR/SLAR and Social Studies Curriculum
In Arlington ISD, integrated curriculum refers to the pedagogy, instructional strategies and resources used by 

multidisciplinary teachers to organize their instruction so that students make meaningful connections across subject 

areas while ensuring mastery of each content’s standards.

ELAR/SLAR and Social Studies Multiple Layers of Integration Graphic and 
Explanation
The overall theme of each unit and bundle is conneced to the Social Studies TEKS. Both contents use similar 

instructional strategies that support student's language acquisition, reading, writing, listening and speaking skills.

Balanced Literacy 
Integration
Social Studies

Explicit intro 
of PA/Phonics

Explicit intro 

Applied in Context Applied in Context Applied in Context Applied in Context Applied in Context

Connected by genre 
as often as possible

Connected by theme 
as often as possible

Integrates Social Studies 
TEKS as appropriate 

(especially during 
information bundles)

Integrates Social Studies 
TEKS as appropriate 

(especially during 
information bundles)

Refer to Social Studies 
TEKS as they appear in 

the texts being used

Utilize resources (texts) that 
incorporate the social studies 
theme of the unit as often as 

possible (any genre)

The content and concepts 
of social studies should be 

integrated within genre 
pieces

Most genre pieces should 
be composed using topics 

of student choice

Integrates the response 
skills from ELA Strand 3

Integrates the 
comprehension skills 
from ELA Strand 2

Reading 
Workshop

Writing 
Workshop

Social 
Studies

Grammar, 
Mechanics, & 

Spelling
Word Study
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Secondary Balanced 
Literacy
High Leverage Strategies

The backbone of a Balanced Literacy Approach at the 
Secondary Level is Close Reading. Close Reading is a 
thoughtful, critical analysis of a text that focuses on 
signifi cant details or patterns in order to develop a 
deep, precise understanding of the text’s form, craft, 
and meanings. Close Reading asks students to READ, 
WRITE, LISTEN, SPEAK and THINK critically and 
involves the following: 
• Use short passages or excerpts
• Reading and Rereading with specifi c purposes and 

making annotations
• Answering Text-Dependent Questions that are 

TEKS aligned
• Discussing fi ndings with peers and the teacher in small-

group and whole class settings
• Writing about what was read, discussed and thought about

Phases of Close Reading
Phase 1
1. Students read the text or excerpt of the text 

independently. Refrain from providing too much 
background knowledge or front loading before 
this step.

2. Teacher reads text to the students while they 
follow along.

3. Teacher reads text to students, asking clarifying 
questions throughout the reading. Students respond 
using various multiple response strategies that 
include discussion and writing.

4. Students complete a culminating, text  dependent 
writing task.

Phase 2
1. Teacher reads the text to students while asking 

questions that build understanding towards a 
specifi c TEKS SE. These questions move towards a 
deeper understanding of the text. 

2. Students respond using various multiple response 
strategies that include discussion and writing.

3. Students complete a culminating, text  dependent 
writing task.

Phase 3
1. Teacher reads the text to students while asking 

questions that build understanding towards a new 
TEKS SE. These questions continue to build a 
deeper understanding of the text.

2. Students complete a culminating, text  dependent 
writing task.

Close Reading
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Secondary Balanced 
Literacy
High Leverage Strategies

Literature Circles
A key aspect of improving literacy is allowing student 
choice in reading and this is specifi cally called out a 
number of times in the new ELAR TEKS. Literature 
Circles allow for Reading, Writing, Listening, Speaking, and 
Critical Thinking with student chosen and teacher-chosen 
texts. Students gather in small groups based on chosen 
genre or specifi c texts to discuss their fi ndings of what 
they have read. Conversation guides with TEKS aligned 
questions and other Close Reading Strategies can—and 
should—be utilized. 

Mentor Text Approach
When students use Close Reading to analyze author’s 
purpose and craft, they begin to think like a writer. It 
is only natural that they should notice techniques the 
authors they read use and begin to “steal their style.” 
Spending time deliberately noticing moves the writer 
makes can be translated into better student writing 
by naming the strategies the writer uses, analyzing and 
detailing the steps to reproduce the technique, and then 
writing in a writer’s notebook or student essay using the 
same techniques the author just used. This can be done 
at the sentence level, as Jeff Anderson outlines in his 
many books to model great grammar, or done at a larger 
level as Kelly Gallagher discusses in “Teaching Adolescent 
Writers,” and as Allison Marchetti and Rebekah O’Dell do 
in their book, “Writing with Mentors.” 

STRATEGIES THAT SUPPORT CLOSE READING

Notice and Note This annotation strategy developed by Kylene Beers and 
Robert Probst helps students to notice patterns within 
texts based on common writer moves and genre-specifi c 
techniques and then link those noticings to the author’s 
purpose. 

Talk Read Talk Write Students discuss the topic before reading, read with a 
TEKS-Aligned Pay Attention to (PAT) List, discuss, read 
again, and end by writing. This strategy is built on the 
fundamentals of Close Reading and scaffolded for ELLS. 

Poetry Explication Teachers use a number of strategies around our district 
including, but not limited to, TPCASTT and FRACTIONS 
to analyze poetry. 
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The Reading & 
Writing Connection

Research conducted within the last decade has explored 

the relationship between reading and writing and found 

that they are more interdependent than previously 

thought. Essentially, they found that when students read 

extensively they become better writers. 

Knowing that there is a connection is not enough, 

teachers must find ways to support students as they 

develop these skills in tandem. ELAR teachers have the 

expectation of incorporating these skills built into the 

Texas Essential Knowledge and Skills (TEKS) statements. 

The TEKS embody the interconnected nature of listening, 

speaking, reading, writing, and thinking through seven 

integrated strands. Each strand was designed to include 

the four domains of language (listening, speaking, reading, 

and writing) and their application in order to accelerate 

the acquisition of language skills so that students develop 

high levels of social and academic language proficiency.

Additionally, current research stresses the importance 

of effectively integrating second language acquisition with 

quality content area education in order to ensure that 

ELLs acquire social and academic language proficiency in 

English, learn the knowledge and skills, and reach their full 

academic potential.

Finally, vocabulary instruction should also be intertwined 

and aligned to the tasks students are given within their 

reading and writing instruction. Student comprehension 

levels increase when they apply their knowledge. 

Vocabulary instruction that is taught in isolation from the 

reading and writing processes fall short in meeting the 

demands of the quality educational experiences expected 

with Arlington’s curriculum and instructional framework. 

"Reading affects 
writing and writing 

affects reading."

Comprehension

AnalysisApplication

When reading and writing practices are 
connected, students gain the ability to 
grasp and understand the function of 
authors' stylistic choices which leads to 
deeper understanding of both crafts.

The analysis of information is a skill that 
transfers to all other academic content 
areas. When reading and writing are 
taught simultaneously, students have the 
opportunity to make connections between 
their courses and to real-world applications

One way for students to show their 
mastery of concepts is to apply them 
in their own work. When reading 
and writing are connected, student 
mastery of each process is enhanced.
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Balanced literacy instruction (Pressley & Allington, 2014) 

incorporates explicit, systematic, and direct teaching of 

literacy skills and strategies; offers frequent opportunities 

for students to apply those skills and strategies during 

reading, writing, and discussion when engaging in 

authentic literature and provides teacher guidance and 

feedback.

▪ Interest Inventory/Survey
o Asks questions about a student’s reading and 

writing interests, habits, and attitudes (Serravallo, 

2014)

� Use to help teachers and students set reading 

and writing goals

� May help teachers fi nd books or topics for 

students that are engaging

� Can be done by writing answers independently 

or by answering questions orally during a 

conference

� Should ask open-ended questions (e.g., “How do 

you feel about reading?” “Are there any books 

you like to read?” “What inspires you to write?”)

o Reading Interest Survey

o Writing Interest Survey

▪ Anchor Charts
o Debbie Diller says “An anchor chart is a visual 

display (using wise design) that shows information 

in a way that is easy for children to understand and 

reference.” (Diller, 2016, p. 50)

o An effective anchor chart is:

� Created with students

� Used by students as a support for learning and 

remembering information

� Planned ahead

Building a Community 
of Readers and Writers

� Connected to standards from targets and big 

ideas

� Made during whole-group mini-lessons (Diller, 

2016)

o Anchor Chart Video from Debbie Diller

o Anchor Chart Examples from Debbie Diller

o Anchor Chart Examples for Cross-Linguistic 

Transfer

▪ Word Walls
o Fountas and Pinnell says that “word walls are 

designed to: 

� Support the teaching of important general 

principles about words and how they work.

� Foster reading and writing.

� Provide reference support for children during 

their writing and reading.

� Promote independence on the part of young 

students as they work with words in writing and 

reading.

� Provide a visual map to help children 

remember the connections between words 

and the characteristics that will help them form 

categories.” (Fountas and Pinnell, 1998, p. 43)

o Designed to promote interactive group learning, 

but in addition to this, personal word walls in 

various forms (e.g., words on a ring, word wall 

sheet in a folder) may also be provided

o English/Spanish Word Walls
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▪ Notebooks/Journals
“Students also should learn that writing is used 

for a variety of purposes, such as conveying 

information, making an argument, providing a means 

for self-refl ection, sharing an experience, enhancing 

understanding of reading, or providing entertainment. 

Learning to write well for different purposes is 

important, not only for success in school, but also 

for active participation in professional and social life.” 

(Graham, et al., 2012, p. 12)

o Share with an authentic audience

� Design activities that lend themselves to a 

variety of audiences

� Peer sharing

� Author’s Chair

o Make the notebook interactive

� Reserve several pages for a Table of Contents 

to keep track of entries

� Record learning on the left side of the notebook

� Record application of the learning on the right 

side of the notebook

▪ Types of Notebooks/Journals

o Word Study Notebook

� Phonics focuses

� High-frequency word work

o Reader’s Notebook

� Genre-specifi c learning (e.g., plot chart, central 

idea and supporting evidence organizer)

� Responses to text (e.g., illustrations, writing)

� Vocabulary 

o Writer’s Notebook

� Lists for generating ideas (e.g., Heart Maps, “I” 

am an authority chart)

� Genre-specifi c writing (e.g., personal narratives, 

poems, how-to texts)

� Free or choice writing

▪ Gradual Release Model

▪ Teacher Directed Strategies

▪ Workshop Model

o Direct Instruction

o Application of Learning

o Sheltered Instruction Practices (Sheltered Instruction 

in Texas, John Seidlitz, 2019)

▪ Building on student experiences and familiar content

▪ Providing students with necessary background 

knowledge

▪ Using graphic organizers

▪ Making instruction and learning tasks extremely clear

• Using pictures, demonstrations, and real-life objects

• Providing hands-on, interactive learning activities

• Providing redundant information using gestures and 

visual clues

• Giving additional practice in time for discussion of key 

concepts

• Designating language and content objectives for each 

lesson

• Using sentence frames and models to help student talk 

about academic content

• Providing instruction differentiated by students’ English 

language profi ciency levels

Instructional Approaches

Building a Community 
of Readers and Writers
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A classroom that supports literacy development fosters a positive and productive culture that incorporates two 

important, research-based instructional philosophies: balanced literacy and the gradual release of responsibility. These 

philosophies support each other in providing student-focused instruction that fosters student self-direction, motivation, 

and achievement.

Management and Routines
Routines need to be developed for each component within Word Study, Reading Workshop, and Writing Workshop. 

The method of organization is not as important as the consistency of the pacing implementation and the gradual release 

of responsibility over time.

The teacher establishes routines with students that 

help students work well independently and in small/

whole groups and develops a system for managing 

student movement. 

GROUP 1 GROUP 2 GROUP 3

1st Technology Independent Small Group

2nd Independent Small Group Technology

3rd Small Groups Technology Independent

AISD Curriculum & Instruction Department Image

Optional methods of organization for workstations include:

▪ Debbie Diller’s Getting Started with Stations K-3

▪ Debbie Diller’s Literacy Workstation Icons

▪ Jan Richardson’s First 20 Days of Reading Workshop (form is located under the Schedules section on the website)

▪ Daily 5 Foundational Lessons from Boushey, G. & Moser, J. (2014). The Daily 5 Second Edition. Portland, ME: 

Stenhouse.

o “Word Work” Chapter 5 pp. 85-86; Chapter 6 pp. 102-103; Appendix B p. 160

o “Reading” Chapter 5 pp. 72-81; Chapter 6 pp. 88-89; Appendix B p. 160

o “Writing” Chapter 5 pp. 81-83; Chapter 6 pp. 89-91; Appendix C p. 161

▪ An optional structure for writing conferences:

o Carl Anderson’s Structure of a Writing Conference

Elements of Effective 
Literacy Instruction
Balanced Literacy
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Organizing the Classroom
“Time and time again, teachers have asked me for help 

in organizing their classrooms. As I taught them how to 

teach in whole-group, small-group, and literacy work 

stations, it became clear that setting up space had to be 

a priority. Teaching in a well-organized area facilitated 

more effective (and efficient) instruction.” (Diller, 2008, 

p. 3)

▪ Planning the Space

o Step 1: Teacher plans the spaces necessary for the 

type of teaching he/she will do throughout the year.

� Teaching spaces to consider:

- Whole-group teaching area

- Small-group teaching area

- Classroom library

- Literacy workstations

- Word wall

- Student work areas

o Step 2: Teacher visualizes his/her ideal classroom 

for student learning.

� In order to get the desired spaces, what would 

each of these areas look like in a classroom?

o Step 3: Teacher looks around and considers the 

feel of the room, types of learning areas, and open 

spaces that are needed.

� Will the classroom feel warm and welcoming to 

students?

o Step 4: Teacher creates a map of his/her ideal 

classroom using labeled sticky notes or digital tool 

such as Classroom Architect.

▪ Arranging the Room 

o K-2, 3-6 Bilingual Classroom Environment 

o Whole-group teaching area

� Teaching spaces to consider:

- Location-proximity to a whiteboard or large 

wall space

Elements of Effective 
Literacy Instruction

- Tools-easel for shared reading and writing

- Engagement-space to bring students close 

(e.g., large rug)

o Small-group teaching area

� When setting up this area, the teacher 

considers:

- Location-an area where anchor charts can be 

displayed

- Tools-materials organized in accessible ways 

for groups (e.g., tubs, stackable drawers, 

shelves)

- Engagement-clear space for students to work 

in close proximity to the teacher (e.g., small 

table, fl oor space)

� Debbie Diller’s Small Group Area Photos

o Model classroom

� Sample Room Daily 5 Model

� Sample Room from Debbie Diller’s Growing 

Independent Learners

McDowell, M. (Photographer). (2016, January 20). First Grade Classroom 
[Photograph]. 
Retrieved from https://pics4learning.com/details.php?img=dsc00764_2.jpg
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Literacy Instructional 
Approaches

Gradual Release of Responsibility Model
The gradual release of responsibility has been recognized for more than 30 years as successful approach to developing 

a student-centered classroom and self-directed learners. It is referred to as “I do it, we do it, you do it,” because the 

instructional delivery shifts the cognitive load 

from teacher-as-model, to joint responsibility 

of teacher and learner, to independent practice 

and application by the learner (Pearson & 

Gallagher, 1983). It stipulates that the teacher 

moves from assuming “all the responsibility for 

performing a task … to a situation in which the 

students assume all of the responsibility” (Duke 

& Pearson).

Teacher Directed Strategies 
Direct instruction is used for explicit teaching 

techniques of a specifi c concept and or skills. It 

is a teacher-directed method, meaning that the 

teacher is delivering the instruction for a period 

of time. It is critical for the teacher to get and 

maintain content engagement of students throughout the delivery of the lesson.

Workshop Model 
The Workshop Model is a teaching structure that pushes students to being creative and responsible for their own 

learning. This model asks students to take charge of their own learning, become active and engaged in their work and 

supports students with a deeper understanding of the work.

TEACHER RESPONSIBILITY

STUDENT RESPONSIBILITY

Focus Lesson

Guided
Instruction

Collaborative

Independent “You do it
 alone”

“You do it
 together”

“We do it”

“I do it”
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Research indicates that a strong school library program 

is essential to providing critical instructional support 

to classrooms and campuses as a whole. Libraries and 

librarians are essential in the establishment of a strong 

campus and community culture of reading. 

In AISD, campus libraries offer a space where students 

are empowered to interact with diverse print and digital 

materials that both interest them and align to district 

adopted curriculum. Students are also empowered to 

own their learning by engaging in librarian-facilitated 

instructional experiences within the library and in 

classrooms. Librarians are strategic in planning learning 

experiences that are real-world, differentiated, and 

integrated with technology. 

A varied and diverse library collection is essential to 

fostering a culture of reading. Librarians are highly 

skilled curators and utilize standardized professional 

resources to ensure an age-appropriate collection that 

is varied in format and content, as well as aligned to 

the needs of the students. They recommend additional 

instructional resources to teachers that enrich the 

district-adopted curriculum, encourage students to 

explore their personalized interests, and nurture students’ 

love of reading. Librarians’ work reaches beyond the 

library through continuous collaboration, support, and 

partnership with teachers, instructional staff, guardians, 

and the broader community with the goal of growing the 

culture of reading.

In order to create a culture and community of reading, 

campuses should have school and campus libraries that are 

founded on four pillars: Access, Organization, Equity, and 

Assessment. 

Campus Libraries 
and Librarians 

Access - Students should have open, equitable access 

to school and classroom libraries and instruction from 

a certified librarian. Both school and classroom libraries 

should have a variety of resources in digital and print 

formats. 

Organization - School and classroom libraries should 

be organized in a manner that best meets the needs 

of students. Organizational systems could include 

traditional methods like the Dewey Decimal System, 

or more recent methods such as gentrification. There 

are a variety of economical ways to house and label 

collections. 

Equity - Reading materials in school and classroom 

libraries should be diverse and fully represent the 

student population.

Assessment - There are several resources and tools 

available to assist librarians and teachers in making 

sure that materials purchased, for both the library and 

classroom libraries, are diverse and meet the needs of 

students. 

As part of the intentional partnership with teachers, 

librarians provide comprehensive information, strategies, 

and resources (rubrics and student reading interest 

inventories) to teachers that will guide and assist them in 

building a strong classroom library. 
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World Languages
English/Spanish

▪ English Language Development (ELD)
o The on-going development of English literacy and 

language through listening, speaking, reading and 
writing.

o The English literacy skills developed during ELD are 
connected to the Spanish literacy skills students have 
already developed and create an opportunity for 
students to interact meaningfully with content.

▪ Spanish Language Development (SLD)
o The on-going development of Spanish literacy and 

language through listening, speaking, reading and 
writing.

o Students engage in literacy-based instruction that 
compares and contrasts the skills, structures, and/or 
application of Spanish and English literacy skills.

LANGUAGE DEVELOPMENT

The teacher will… So the students can…

• Explicitly teach the language arts standards that differ 
in language structure and/or application

• Understand how the skills and structures function from 
one language to the other

• Explicitly teach the language arts standards that differ 
in language structure and/or application

• Connect the similarities and differences between 
the literacy skills they have already developed in one 
language to the literacy skills in the second language

• Engage students in contrastive analysis of the Spanish 
and English Language 

• Maximize the connections between the two languages

CROSS LINGUISTIC TRANSFER

The teacher will… So the students can…

• Pre-plan a specifi c Bridge based on the skills that 
students have already mastered in their fi rst language

• Access the learning they have previously done and 
connect this information to the new language

• Pre-plan a specifi c Bridge based on the skills that 
students have already mastered in their fi rst language

• Can engage is a contrastive analysis of the two 
languages 

• Focus on specifi c aspects of the languages that make up 
the contrastive analysis 

• Can compare and contrast specifi c areas of language 
(phonology, morphology, syntax and grammar, and 
language use)

▪ Cross Linguistic Transfer
o Use a student-centered cross linguistic strategy 

that creates opportunities for students to make 
connections between two languages.

o Students engage in a contrastive analysis of how the 
two languages are similar and how they are different. 
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World Languages 
Additional Resources

▪ Arlington ISD English Language Development 
Guide

▪ EL Instructional Accommodations BOY MOY EOY

▪ ELPS K-1 Leader Pathway Interactive

▪ ELPS 2-12 Leader Pathway Interactive

▪ ELPS-TELPAS Profi ciency Level Descriptors.

▪ ELPS Linguistic Instructional Alignment Guide
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Literacy
Assessment

Begin with the End in Mind 

The idea of Backward Design comes from Wiggins & 
McTighe and suggests that learning experiences should be 
planned with the fi nal assessment in mind.

One starts with the end – the desired results (goals or 
standards) – and then derives the curriculum from the 
evidence of learning (performances) called for by the 
standard and the teaching needed to equip students to 
perform’ (Wiggins and McTighe, 2000).

By beginning with the end in mind, teachers are able to 
avoid the common problem of planning forward from one 
unit to another, only to fi nd that in the end some students 
are prepared for the fi nal assessment and others are not.

Link Assessment and Instruction

The district provides formative and summative assessment 
options throughout the curriculum as assessment for 
learning and of learning.

▪ Jan Chappuis defi nes formative assessment as “formal 
and informal processes teachers and students use to 
gather evidence for the purpose of improving learning.”

▪ Jan Chappuis defi nes summative assessment as 
“assessments that provide evidence of student 
achievement for the purpose of making a judgment 
about student competence or program effectiveness.” 
(Chappuis, 2009, p. 5)

District Literacy Assessments 

▪ Beginning of Year – Diagnostic and screening 
assessments for reading

▪ Unit Summative Assessments – Assesses the 
standards taught during a Unit according to the Scope 
and Sequence 

▪ Benchmark Assessments – Assesses standards 
articulated through TEA’s Eligible Item Booklet in 
preparation for the state assessment

▪ Formative Assessment – An assessment for learning 
is a formal/informal assessment procedure conducted 
by educators during instruction in order to adjust 
instruction to support student learning outcomes

▪ Summative Assessment – An assessment of learning 
which measures student’s development at a particular 
time
o Teacher’s may utilize the assessment resources in 

TEKS Resource System. 

▪ End of Year Assessment – Assessment of selected 
culminating standards from the year
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Dyslexia 
Instruction

The student who struggles with reading and spelling 
often puzzles teachers and parents. The student displays 
ability to learn in the absence of print and receives the 
same classroom instruction that benefi ts most children; 
however, the student continues to struggle with some or 
all of the many facets of reading and spelling. This student 
may be a student with dyslexia.

Texas Education Code (TEC) §38.003 defi nes dyslexia 
and related disorders in the following way:

“Dyslexia” means a disorder of constitutional origin 
manifested by a diffi culty in learning to read, write, 
or spell, despite conventional instruction, adequate 
intelligence, and sociocultural opportunity. “Related 
disorders” include disorders similar to or related to 
dyslexia, such as developmental auditory imperception, 
dysphasia, specifi c developmental dyslexia, developmental 
dysgraphia, and developmental spelling disability.

TEC §38.003(d)(1)-(2) (1995)

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.38.
htm#38.003

Guided Reading and Balanced Literacy will support 
instruction in the general education classroom for almost 
all students. The most diffi cult problem for students 
with dyslexia is learning to read. The National Reading 
Panel recommends that reading instruction alone may 
not be enough for learners with dyslexia. In Arlington 
ISD, elementary campuses with the support of Orton-

Gillingham components incorporate the fi ve pillars 
essential to an effective reading program: phonemic 
awareness, phonics, vocabulary development, fl uency, and 
comprehension strategies. This multi-sensory, structured 
literacy program incorporates the three pathways, which 
are: auditory, kinesthetic-tactile, and visual. Secondary 
campuses use a research-based decoding intervention 
program to assist students with reading diffi culties to 
build skills and confi dence for fl uent independent reading. 
This structured literacy approach to foundational skills 
instruct with explicit instructional routines that focus on 
phonological awareness, spelling- sounds, sight words and 
comprehension at the secondary level.

Structured Literacy instruction is the umbrella term used 
by the International Dyslexia Association (IDA) to unify 
and encompass evidence-based programs and approaches 
that are aligned to the Knowledge and Practice Standards 
(KPS; Cowen, 2016). IDA defi nes KPS as “the knowledge 
and skills that all teachers of reading should possess 
to teach all students to read profi ciently.” Structured 
Literacy approaches are effective at helping students with 
learning disabilities in the area of reading, such as dyslexia, 
learn to read and write (Spear-Swerling, 2019). Put simply, 
Structured Literacy is explicit, systematic teaching that 
focuses on phonological awareness, word recognition, 
phonics and decoding, spelling, and syntax at the sentence 
and paragraph levels.

Reading is the fundamental skill upon which all formal education depends. Research now shows that a child 
who doesn’t learn the reading basics early is unlikely to learn them at all. Any child who doesn’t learn to read 
early and well will not easily master other skills and knowledge and is unlikely to ever fl ourish in school or life.

—Moats. L.C. Reading is Rocket Science: What Expert Teachers of Reading
Should Know and be Able to Do, 1999
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What We Know About Reading

▪ Students should receive direct, systematic, and 
sequential instruction that integrates listening, 
speaking, reading, writing, spelling, and critical thinking. 

▪ Students should work to improve reading through 
the use of a well-balanced literacy approach which is 
differentiated to meet the needs and learning styles of 
each student.

What We See in Writing/Handwriting

▪ Students should develop effective writing practices 
through developmentally appropriate lessons and 
activities. 

▪ Handwriting draws on language by hand (letter 
production), language by ear (listening to letter names 
when writing dictated letters), language by mouth 
(saying letter names), and language by eye (viewing 
the letters to be copied or reviewing for accuracy the 
letters that are produced from memory) (Berninger & 
Wolf, 2016).

Professional Learning

General education teachers, dyslexia teachers and 
special education teachers have additional dyslexia 
training aligned to 19 TAC §74.28(c) and must deliver the 
instruction with fi delity. This includes training in critical, 
evidence-based components of dyslexia instruction such 

as phonological awareness, sound-symbol association, 
syllabication, orthography, morphology, syntax, reading 
comprehension, and reading fl uency. In addition, they 
must deliver multisensory instruction that simultaneously 
uses all learning pathways to the brain, is systematic and 
cumulative, is explicitly taught, uses diagnostic teaching 
to automaticity, and includes both analytic and synthetic 
approaches. Dyslexia teachers participate in ongoing 
professional development throughout the school year, 
which includes face-to-face, make-and-take, and book 
study participation.

Dyslexia Identifi cation in Arlington ISD 

The identifi cation and intervention process for dyslexia 
can be multifaceted. These processes involve both state 
and federal requirements that must be followed. The 
evaluation, identifi cation, and provision of services for 
students with dyslexia are guided by both the Individuals 
with Disabilities Education Act (IDEA) and Section 504 of 
the Rehabilitation Act of 1973.

Parent Engagement

Through face-to-face parent engagement nights, online 
dyslexia parent canvas courses, district dyslexia brochures 
in English/ Spanish and district webpage, we are able 
to facilitate partnerships with parents to best support 
students both inside and outside of the classroom.

10▪

▪ The Dyslexia Handbook - 2018 Update

▪ 10 International Dyslexia Association (IDA)

▪ Kurzweil

▪ Region 11

▪ Talking Books

▪ Statewide Dyslexia - Region

▪ Understood.org

▪ Canvas

▪ Spanish Parent Brochure

RESOURCES

Dyslexia 
Instruction
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Advanced Academics 
Gifted/Talented Services

The State Goal for gifted services parallels the research 
maintaining the importance of producing lifelong readers 
and learners who must be ready to use a wide variety of 
materials to seek and implement successful ideas. Readers 
must be able to critically read complex text in multiple 
disciplines and formats and consequently synthesize 
ideas using creativity to solve problems. Ideas must be 
clearly communicated through written word as well as 
orally to develop effective communication. Reading and 
writing instruction should be an intentional part of the 
instructional design for all advanced courses. 

Understanding that gifted and advanced students may 
already have mastered grade-level standards, authentic 
pre-assessment and formative assessment should 
be developed and utilized to maximize learning time 
and growth. The data from the assessments should 
determine how to differentiate and compact learning to 
meet student needs. Accountability standards 3.8 and 
4.6 from the Texas State Plan reiterate this philosophy, 
“Acceleration and fl exible pacing are employed, allowing 
students to learn at the pace and level appropriate 
for their abilities and skills.” Addressing curriculum 

specifi cally, 4.5 states that “Opportunities are provided 
to accelerate in areas of student strengths.” The focus 
should be to help students develop skills to navigate 
sophisticated texts independently and includes close 
reading experiences.

Instructional Approaches

An integrated approach to learning content such as 
those experiences provided by the Texas Performance 
Standards Projects or inquiry based learning provides 
relevant student-driven opportunities to explore passions, 
research and add depth and complexity. Demonstrating 
an understanding of organizing thinking, justifying with 
textual evidence and citing sources appropriately should 
be developed intentionally. 

It is “vital that students have the opportunity to express 
their interpretations of and feelings about literature 
and listen to those who may feel differently” (Laughlin 
and Swisher, 1990). Purposeful discussion and response 
to student-selected complex texts can be facilitated 
through strategies such as small group literature circles, 
Socratic Seminars and Philosophical Chairs. Other 

The State Goal for Services for Gifted/Talented Students in the Texas State Plan for the Education of Gifted/Talented 
Students expresses the commitment to high-level learning opportunities. Students who participate in Gifted/
Talented services should,

“demonstrate skills in self-directed learning, thinking research and communication as evidenced by 
the development of innovative products and performances that refl ect individuality and creativity 
and are advanced in relation to students of similar age, experience, or environment. High School 
graduates who have participated in services for gifted/talented students will have produced products 
and performances of professional quality as part of their program services” (Texas State Plan for the 
Education of Gifted/Talented Students, 2019)

K-12
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strategies might include open-ended student generated 
high-level questions to extend critical thinking and 
comprehension during sustained reading opportunities 
with developmentally appropriate text. Enhancing and 
extending language arts curriculum should guarantee that 
all students make at least a year’s progress. 

A process approach to writing should be the focus of 
advanced ELA courses, with a focus on developing skills 
in this craft, including analysis. Writing in the content 
areas should include writing as a means to communicate 
understanding and ideas. 

Sandra Kaplan’s Depth and Complexity iconic prompts 
emboldens students to view learning through the lens 
of a discipline. Students critically consider multiple 
perspectives, ethics, trends, language of the discipline, 
patterns, changes over time, unanswered questions and 
big ideas that are woven through literature and text 
across contents. 

Advancement Via Individual Determination 
(AVID)

The AVID School wide philosophy encourages educators 
to explicitly instruct and scaffold practices for students. 
Discipline-specifi c literacy practices are addressed in each 
content area with a focus on reading, writing, speaking 
and thinking for college and career readiness. 

WICOR (Writing, Inquiry, Collaboration, Organization, 
Reading) is used as a framework to increase rigor and 
scaffold learning simultaneously. WICOR strategies 
increase students’ critical reading and writing skills by 
building academic vocabulary which provides access to 
complex texts in all courses including advanced. AVID’s 
writing to learn and reading to learn activities intentionally 

activate, engage and extend the learning for all students. 
When educators implement AVID WICOR strategies in 
their classrooms, they produce a learning environment 
where all students are equipped to tackle complex issues, 
problems and texts.

Instructional Services

▪ 2nd - 6th Grade Language Arts Gifted/Talented 
Students have opportunities to engage in literature 
circles.

▪ GT Lead Teacher at every elementary campus 
supports differentiated literacy and writing instruction. 

▪ Advanced, Advanced Placement, International 
Baccalaureate and Dual Credit courses provide 
opportunities for students to apply literacy and writing 
skills at sophisticated levels of rigor that will prepare 
them for college and career.

▪ AVID site coordinators at each secondary campus 
support teachers’ use of WICOR strategies. 

Advanced Academics 
Gifted/Talented Services
K-12
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Professional 
Learning

Professional growth is a critical component of a state 
literacy plan. Effective professional learning facilitates 
continuous and collaborative improvement strategies, 
improves student outcomes, supports consistent 
implementation of a comprehensive literacy program
and builds capacity to sustain the results. 

The Curriculum and Instruction Department will 
continue to offer a plethora of K-12 English Language Arts 
professional learning sessions including, but not limited to 
the following:

Reading is the fundamental skill upon which all formal education depends. Research now shows that a child 
who doesn’t learn the reading basics early is unlikely to learn them at all. Any child who doesn’t learn to read 
early and well will not easily master other skills and knowledge and is unlikely to ever fl ourish in school or life.

—Moats. L.C. Reading is Rocket Science: What Expert Teachers of Reading
Should Know and be Able to Do, 1999

Literacy Series & Supports
■ Balanced Literacy with ASCD
■ Guided Reading
■ Empowering Writers
■ ALC Design Days 

Summer Impact Sessions
■ TEKS Resources System
■ Textbook Adoption
■ New Standards
■ Close Reading 
■ Fountas and Pinnell Explicit Phonics 

Instruction

Continuous Learning Sessions
■ Guided Reading
■ Holistic Writing 
■ Close Reading 
■ STAAR Boot Camps
■ Balanced Literacy
■ The Reading & Writing Connection
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Elementary Balanced 
Literacy Block

Integrated K-2 ELAR and Social Studies Daily Balanced Literacy Block

Word Study

(10-15 min)

• Direct Instruction (10-15 min)
o Phonological Awareness/Phonics

▪ Modeled/Demonstration
• Application

o In and out of context as appropriate

Integrated Reading/Social 
Studies Workshop

(50-65 min)

• Direct Instruction (10-15 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading

• Application (40-50 min)
o Guided Reading

▪ Multiple small groups per day
▪ Workstations to include reading, writing, and word study

Integrated Writing & 
Social Studies Workshop
as appropriate

(35-40 min)

• Direct Instruction (10-15 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Interactive Writing

• Application (20-25 min)
o Writing Conferences
o Guided Writing/Interactive Writing
o Independent Writing

Social Studies
Stand-alone
when indicated in IFD

(30 min)

• Direct Instruction (10-15 min)
o Modeled Writing/Writing Demonstration

• Application (10-15 min)
o Independent
o Small group
o Whole group
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ELAR Grades 3-5 Balanced Literacy Block Option 1 (120 minutes)

Word Study

(10-15 min)

• Direct Instruction (10-15 min)
o Phonological Awareness/Phonics

▪ Modeled/Demonstration
• Application

o In and out of context as appropriate

Reading Workshop       

(45-55 min)

• Direct Instruction (10-15 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading 

• Application (30-40 min)
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(40-50 min)

• Direct Instruction (10-15 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (30-35 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

Elementary Balanced 
Literacy Block
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ELAR Grades 3-5 Balanced Literacy Block Option 2 (100 minutes)

Grade 6 ELAR Balanced Literacy Block Option 1 (120 minutes)

Word Study

(5-10 min)

• Direct Instruction (10-15 min)
o Phonological Awareness/Phonics

▪ Modeled/Demonstration
• Application

o In and out of context as appropriate

Reading Workshop       

(50-60 min)

• Direct Instruction (10-15 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading
o Word Study 

• Application (40-45 min)
o Close Reading
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Reading Workshop  

(40-50 min)

• Direct Instruction (10-15 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading 

• Application (30-40 min)
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(50-60 min)

• Direct Instruction (10-15 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (40-45 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

Writing Workshop       

(35-40 min)

• Direct Instruction (10 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (25-30 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

Elementary Balanced 
Literacy Block
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Grade 6 ELAR Balanced Literacy Block 2 (100 minutes)

Reading Workshop       

(45-50 min)

• Direct Instruction (10 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading

• Application (35-40 min)
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(45-50 min)

• Direct Instruction (10 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (35-40 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

Elementary Balanced 
Literacy Block

K-6 SLAR Balanced Literacy Block Components
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Balanced Literacy 
Workshop Models
Secondary

Grade 7 ELAR Balanced Literacy Block (90 minutes)

Reading Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading
o Word Study

• Application (30-35 min)
o Close Reading
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (30-35 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing
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Grade 8 ELAR Balanced Literacy Block (45 minutes)

Grade 8 ELAR Balanced Literacy Block (45 minutes)

Reading Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading
o Word Study

• Application (30-35 min)
o Close Reading
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (30-35 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

SAMPLE 5 DAY LESSON CYCLE

Day 1 Day 2 Day 3 Day 4 Day 5

Reading Workshop Reading Workshop Reading Workshop Reading Workshop Reading Workshop
• Word Study
• Text Analysis
• Small Group 

Instruction

• Word Study
• Text Analysis
• Small Group 

Instruction

• Word Study
• Text Analysis
• Small Group 

Instruction

• Modeled Writing
• Small Group 

Instruction
• Shared/

Independent 
Writing

• Modeled Writing
• Small Group 

Instruction
• Shared/

Independent 
Writing

Balanced Literacy 
Workshop Models
Secondary
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Grade 9-12 ELAR Balanced Literacy Block (90 minutes)

Reading Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Reading/Interactive Read-aloud
o Shared Reading
o Word Study

• Application (30-35 min)
o Close Reading
o Reading Conferences
o Guided Reading/Small Group Instruction
o Independent Reading and/or Workstations

Writing Workshop       

(40-45 min)

• Direct Instruction (10 min)
o Modeled Writing/Writing Demonstration
o Shared Writing
o Grammar Mini-Lesson 

• Application (30-35 min)
o Writing Conferences
o Guided Writing/Small Group Instruction
o Independent Writing

Balanced Literacy 
Workshop Models
Secondary
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The 12 Best Practices

Assessment & Formative Feedback

Culture, Environment, Professional 
Ethics

Goal Setting, Autonomy, 
Entrepreneurship

Problem Solving, Creativity, 
Innovation Refl ection, Growth Mindset

Relevance Authenticity Small Group Instruction Standards Alignment

Cultural Analysis, Inquiry, 
Research Differentiation, Scaffolding

Collaboration Communication
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12 Best Practices 

The e2L Best Practices are research-based instructional practices proven to facilitate student achievement, 
engagement, and life ready skills. The e2L BPs are the foundation of the e2L Framework as well as local district 
Learning Frameworks. Teachers set goals on the bold growth indicators and e2L Coaches provide options and 
resources to assist teachers in growing towards and meeting their goals. 

Assessment and Formative Feedback
• Designs and facilitates standards-aligned formative and summative assessments to monitor 

progress of all learners in academic standards and life-ready skills. 

• Designs a standards-aligned pre-assessment with questions that identify mastery
• Facilitates pre-assessment and post-assessment to monitor progress of all learners
• Facilitates the district provided post-assessment
• Uses discipline documentation to assess Life Ready Skills
• Provides opportunities for self-assessment

• Designs a standards-aligned pre-assessment and additional formative assessments with 
leveled questions that identify strengths and gaps

• Facilitates pre-assessment and formative assessments to monitor progress of all learners
• Designs and facilitates a standards-aligned post-assessment
• Utilizes Life Ready Skills rubrics to assess learners and provide them with feedback
• Facilitates self-assessment using academic and Life Ready Skills rubrics, and feedback

• Designs a variety of standards-aligned formative assessments with leveled questions
• Facilitates a variety of individual formative assessments early and often to track progress 

and consistently shares feedback with learners to inform decision making
• Designs and facilitates a variety of summative assessments with standards-aligned 

specifi city and rigor
• Designs and facilitates a variety of assessments, observations, and refl ections to monitor 

growth and provide feedback in Life Ready Skills
• Facilitates self-assessment with learners and engages in self-assessment in coaching 

situations

• Collaborates with learners to create a variety of standards-aligned formative assessments
• Empowers learners to demonstrate progress towards mastery of standards in 

individualized ways
• Empowers learners to choose how they will demonstrate individual mastery of standards
• Encourages learners to utilize the Life Ready Skills rubrics to assess and refl ect on 

strengths and weaknesses as a team
• Engages learners in self-assessment and dialogue about their growth in standards and Life 

Ready Skills

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Collaboration
• Designs opportunities and tools for, facilitates a culture of, and models effective 

collaboration.

• Designs opportunities and tools for learners to explore working with a partner 
• Facilitates learners identifying and understanding tools that support effective collaboration 
• Facilitates learners identifying the steps of compromising to accomplish a common goal
• Facilitates learners practicing shared responsibility for collaborative tasks when part of a 

team 
• Demonstrates a willingness to work with a team and share responsibilities

• Designs opportunities and tools for learners to collaborate effectively in teams
• Facilitates learners utilizing the tools that support team roles and norms, and confl ict 

resolution
• Facilitates learners participating in making necessary compromises to accomplish a 

common goal
• Facilitates learners accepting shared responsibility for collaborative tasks, and recognizes 

individual contributions made by each team member
• Participates in making necessary compromises and divides responsibilities and tasks

• Designs opportunities and tools for learners to collaborate effectively, respectfully and in 
diverse teams regularly 

• Facilitates learners routinely utilizing the tools that support team roles and norms, shared 
responsibilities, and confl ict resolution

• Facilitates learners exercising fl exibility and willingness to compromise to accomplish a 
common goal

• Facilitates learners assuming shared responsibility for collaborative tasks and valuing the 
contributions made by each team member

• Models collaboration at the classroom, campus and community levels

• Designs opportunities for learners to refl ect on and creatively improve a team’s ability to 
collaborate effectively and respectfully

• Facilitates opportunities for learners to customize and improve the tools that support 
effective collaboration

• Empowers learners to facilitate confl ict resolution when necessary to accomplish a 
common goal 

• Facilitates learners leading the team in the collaborative tasks and encouraging the 
individual contributions made by each team member

• Validates and awards a culture of knowledge and sharing at the classroom, campus and 
community levels 

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Culture, Environment, Professional Ethics
• Designs learning environments and systems for, facilitates technology integration for, and 

models engaged, collaborative, autonomous learning.

• Designs learning environments for engaging learning 
• Designs area for organization of student work 
• Facilitates student learning through direct teaching
• Facilitates the use of technology for instructional delivery

• Designs learning environments to support engaging and collaborative learning
• Designs area for organization of student work and resources
• Facilitates collaborative learning
• Facilitates the use of technology through learner activities to enhance mastery of goals

• Designs learning environments for engaged, collaborative, autonomous learning
• Designs systems and tools that support students as autonomous learners
• Facilitates autonomous, collaborative learning
• Facilitates technology integration to support collaborative, autonomous learning and 

product creation

• Collaborates with learners to design learning environments for engaged collaborative 
autonomous learning

• Collaborates with learners to design technology systems that support students as 
autonomous learners

• Facilitates autonomous, collaborative learning and demonstrates a belief that students can 
learn effectively in this environment

• Facilitates learners to make innovative choices about technology integration in the 
learning environment

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
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Critical Analysis, Inquiry, Research
• Designs and facilitates opportunities for learners to exercise curiosity, and protocols and 

tools for research and inquiry as a way for learners to acquire and assimilate information.

• Provides questioning that requires learners to explain and describe responses 
• Provides resources for learners to use to answer questions 
• Plans opportunities for learners to ask questions and conduct research
• Facilitates learners in organizing results of research 

• Facilitates higher-order thinking by providing questions that require learners to interpret 
information and make connections 

• Facilitates learners in discriminating among resources provided to determine the most 
valid and applicable sources

• Plans opportunities for learners to apply research and inquiry skills 
• Facilitates learners in utilizing research skills using a variety of tools

• Facilitates critical analysis by providing open-ended, higher-order questions and challenges 
that require learners to justify conclusions, judgments or decisions

• Facilitates learners in searching for, processing and assimilating information autonomously 
using personalized, diverse, and differentiated resources for research and inquiry

• Designs opportunities for learners to conduct active investigations to encourage curiosity
• Facilitates protocols for learners to conduct research and inquiry utilizing a variety of 

autonomous and digital tools and processes

• Facilitates learners to ask open-ended and higher-order thinking questions that require 
them to justify conclusions, judgments or decisions

• Encourages learners to discover and utilize atypical resources including expert resources 
beyond the classroom to conduct inquiry and satisfy curiosities

• Designs opportunities for learners to conduct active investigations based on learner 
curiosities

• Coaches learners to make connections between curiosities, research and inquiry and 
potential career interests

BEST 
PRACTICES 

STANDARDS
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CULTURE 
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Differentiation, Scaffolding
• Designs and facilitates opportunities for individualized learning. 

• Designs general topic resources and learning experiences 
• Facilitates small group instruction and learning experiences based on what he/she thinks 

the learner needs 
• Designs auditory resources and learning experiences
• Organizes resources by general topics

• Designs standards-aligned resources and learning experiences
• Facilitates small group instruction workshops and learning experiences to address 

strengths and gaps according to pre-assessment data
• Designs visual and auditory resources and learning experiences to offer choice in learning
• Organizes resources by standard

• Designs standards-aligned resources and learning experiences for varying ability levels of 
learners

• Facilitates opportunities for individualized learning through small group instruction 
workshops, resources, and adjusting based on formative assessment data 

• Designs visual, auditory and kinesthetic resources and learning experiences to offer 
choice in learning 

• Organizes resources by standard and rigor for ability levels of learners

• Designs diverse, standards-aligned resources and learning experiences for varying ability 
levels of learners

• Facilitates opportunities for learners to create and lead small group instruction 
workshops and resources

• Designs visual, auditory and kinesthetic resources and learning experiences to offer 
choice in learning and variation in small group remediation

• Designs or utilizes a management system for organizing resources based on learning styles 
and ability levels of learners, that includes ways for learners to contribute to and vet 
resources

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURED
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Goal-Setting, Autonomy, Entrepreneurship
• Facilitates learners in setting goals, making decisions, and demonstrating grit in learning 

situations.

• Designs a list of activities that learners should complete 
• Provides a to-do list of activities for learners to complete and track their work 
• Makes decisions for learners about academic goals and goals for learner profi le skills/Life 

Ready skills
• Guides learners to persist in learning situations
• Facilitates discussions on the meaning of goal-setting, autonomy, and entrepreneurship

• Designs tools for learners to organize their daily tasks
• Provides a tool to learners for setting goals and tracking progress on their learning
• Facilitates student decision-making about academic goals and goals for learner profi le 

skills/Life Ready skills
• Guides learners to apply resourcefulness in learning situations
• Facilitates connections between how goal-setting, autonomy, and entrepreneurship leads 

to learner profi le/outcomes

• Designs opportunities and tools for goal-setting and autonomous learning including ways 
to track learning progress

• Facilitates opportunities and provides tools for setting goals, making a learning plan, 
tracking individual progress, and a system for recognizing growth

• Provides access to and facilitates student use of data and assessment feedback in decision-
making about academic goals and learner profi le skills/Life Ready skills

• Facilitates development of grit and resourcefulness in making progress toward goals
• Models goal-setting, autonomy, and entrepreneurship by setting goals and sharing 

progress with learners

• Designs digital systems for learner goal-setting and autonomous learning that are 
accessible by facilitators and learners on-demand

• Collaborates with learners to design individualized, digital systems for setting goals, 
making a learning plan, tracking individual progress, and a system for recognizing growth

• Utilizes feedback about academic growth and growth in learner profi le skills/Life Ready 
skills to engage learners in goal-setting

• Collaborates with learners to design and refi ne individualized pathways to achieving goals
• Empowers learners to share personal strategies for goal-setting, autonomy, and 

entrepreneurship through small group workshops or learner-designed digital resources

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Problem-Solving, Creativity, Innovation
• Applying creative thought processes to generate innovative perspectives and solutions to 

problems.

• Designs learning experiences that include problems with choices between pre-defi ned 
solutions

• Facilitates opportunities for learners to explain solutions to problems Provides a list of 
example solutions to a presented problem

• Facilitates discussions on examples of innovation

• Designs learning experiences that include opportunities to practice problem-solving
• Facilitates opportunities for learners to demonstrate solutions to problems
• Facilitates learners in generating a list of potential solutions to a presented problem
• Facilitates innovation by encouraging learners to generate creative ideas

• Designs learning experiences that include opportunities for problem-solving, creativity, 
innovation, and iteration

• Facilitates opportunities for learners to create and iterate solutions to problems
• Fosters creativity by facilitating a range of idea creation techniques to design potential 

solutions to problems
• Facilitates innovation by encouraging learners to bring creative ideas to action and iterate

• Engages learners in defi ning authentic problems to solve and providing input on learning 
experiences that include opportunities for creativity, innovation and iteration

• Facilitates opportunities for learners to create and iterate solutions to relevant and 
authentic problems

• Empowers learners to generate innovative solutions to student-defi ned authentic 
problems

• Empowers learners to share creative ideas, action plans, and results/impact with campus/
local/global community

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Refl ection, Growth Mindset
• Designs opportunities and tools for, facilitates a culture of, and models refl ective practice 

and growth mindset.

• Plans opportunities for refl ection throughout the year 
• Asks questions for refl ection 
• Facilitates learners in discussing how to improve 
• Facilitates growth mindset by discussing growth as a goal
• Models growth mindset by setting professional goals for improving practice

• Designs opportunities for refl ection as a culmination of each learning experience
• Sets classroom norms that foster growth mindset
• Facilitates learners in refl ecting on feedback to apply to life lessons
• Facilitates growth mindset by praising effort
• Models growth mindset by embracing coaching as an opportunity to make progress 

toward goals

• Designs opportunities and tools for learner refl ection as a regular part of the learning 
experience

• Facilitates learner refl ection that fosters growth mindset through questions, norms, and 
learner tools

• Facilitates learners in refl ecting on feedback to apply to subsequent iterations of solutions 
or products

• Facilitates growth mindset by celebrating risk-taking and others’ successes
• Models growth mindset by inviting feedback from learners and coaches, analyzing missteps 

for ways to grow and embracing challenges in the classroom culture, coaching, and 
professional learning

• Engages learners in creating tools and prompts for refl ection
• Empowers learners to ask questions of themselves, others, and the facilitator that 

encourage refl ective practice
• Creates a culture of critique and iterations where learners regularly seek out feedback to 

get better
• Implements a system of recognition that rewards risk-taking and grit
• Coaches others to growth mindset as a community of learners across the organization

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Relevance, Authenticity
• Designs and facilitates real challenges and connections to prior knowledge and authentic 

audiences.

• Plans real-world connections and explanations within the content of lessons 
• Explains connections between content and the real world 
• Explains connections between current lessons and prior knowledge
• Explains connections between content and learners’ interests

• Designs opportunities for learners to solve real-world problems while learning content
• Communicates to learners which professions or fi elds utilize the content in lessons
• Facilitates learners in making connections to prior knowledge and life learning
• Asks learners questions to facilitate connections to their interests

• Designs or discovers real-time challenges for learners to solve during the learning cycle 
and to apply their knowledge and skills

• Facilitates learners in interacting with authentic audiences for critique, research, and to 
communicate solutions

• Facilitates learners in making meaningful connections between content, learners’ prior 
knowledge, life experience and life learning expectations

• Consults learners for input on how to increase the relevance and authenticity of their 
work

• Engages learners in designing real challenges based on relevant interests and authentic 
audiences

• Creates systems for connecting to authentic audiences in the local community for design 
ideas, networking opportunities for learners, and collaboration

• Coaches learners to make connections between real challenges and life goals
• Coaches learners to transfer learning of processes and content to solve real-time, 

personal, local, and/or global challenges not assigned in the classroom

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Small Group Instruction
• Designs and facilitates effective, differentiated small group instruction workshops 

personalized to individual learner needs.

• Plans standards-aligned small group workshops based on scope and sequence 
• Teaches topics in small group instruction that are standards-aligned Teaches concepts in 

small group instruction based on scope and sequence
• Provides notes to learners during small group instruction

• Plans differentiated standards-aligned small group workshops based on scope and 
sequence

• Facilitates small group instruction workshops that are interactive
• Facilitates small group instruction workshops based on data
• Facilitates learners in organizing the information during small group instruction 

workshops

• Designs differentiated small group instruction workshops on standards-aligned topics to 
meet anticipated needs of learners

• Facilitates effective small group workshops considering multiple learning styles and 
checking for understanding

• Facilitates small group instruction workshops for learner needs identifi ed through 
formative assessment

• Facilitates effective small group instruction workshops by providing a tool for learners to 
organize and share the learning

• Empowers learners to lead small group instruction workshops on relevant topics based 
on strengths and interests

• Invites virtual or actual authentic audiences to provide small group instruction workshops 
based on student interest

• Facilitates small group instruction workshops based on identifi ed curiosities of learners to 
enrich and extend learning

• Collaborates with learners to create tools to organize and share learning from small 
group instruction workshops

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE

S
M

A
L

L
 G

R
O

U
P

 I
N

S
T

R
U

C
T

IO
N

12 Best Practices 



K-12 COMPREHENSIVE LITERACY PLAN ARLINGTON ISD57

Standards Alignment
• Designs units, resources, activities, and assessments that are aligned to conceptually, 

clustered standards and are relevant to learners.

• Designs resources, activities and assessments by topics 
• Designs rubrics for assessment aligned to topics 
• Designs lessons based on standards 

• Designs resources, activities and assessments aligned to the standards
• Designs rubrics for assessment aligned to standards
• Designs units based on conceptually clustered standards

• Designs standards-aligned resources, activities and assessments that are relevant and 
challenging to learners

• Designs rubrics for assessment aligned to standards and scaffolded for levels of thinking
• Designs learning experiences based on conceptually clustered standards to apply in 

current situations that are relevant and challenging to learners

• Empowers learners to create standards-aligned resources, activities, and assessments that 
are relevant and challenging

• Collaborates with learners to design rubrics for assessment aligned to standards and 
scaffolded for levels of thinking

• Designs integrated units based on conceptually clustered standards that are relevant and 
challenging to learners

BEST 
PRACTICES 

STANDARDS

1 CONVENTIONAL 
CULTURE 

2 COLLABORATIVE 
CULTURE 

3 SYNERGISTIC 
CULTURE 

4 INNOVATIVE 
CULTURE
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Active Learning Cycle 

The purpose of the Active Learning Cycle is to 
intentionally design the learning experience of students 
with an emphasis on a personal plan. There are fi ve steps 
in the process.

They are: 

▪ Inspire: Finding a way to connect students to get them 
hooked into the lesson 

▪ Commit: Using the goal-setting process to encourage 
them to stick with the learning experience 

▪ Acquire: Providing them with opportunities to learn 
new knowledge through various learning methods 

▪ Apply: Allowing students to display the knowledge 
they've learned with real-world activities and problem 
solving 

▪ Demonstrate: Showing mastery of learning in 
relevant, real-world contexts that foster integration of 
skillsets

#AISDActiveLearning   
https://www.aisd.net/intranet/departments/academic-services/active-learning-cycle/
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Parent and Community 
Engagement

The Parent and Community Engagement department 
actively engages and partners with parents and families in 
the educational experience at all AISD campuses by:
■ Providing opportunities for AISD parents and families 

to become equipped with the knowledge, training, and 
resources needed to support their child's academic 
growth through a variety of workshops and seminars

■ Providing Professional Development opportunities 
for teachers and staff on best practices to effectively 
engage all AISD families

■ Facilitating community partnerships to support student 
success

■ Supporting Volunteerism at all AISD campuses through 
recruitment and training of volunteers and AISD staff

Engagement services are built on the framework of these 
core beliefs:
■ All parents/families have dreams for their children and 

want the best for them.
■ All parents/families have the capacity to support their 

children’s learning.
■ Families and school/program staff should be equal 

partners.
■ The responsibility for building and sustaining 

partnerships between school, home, and community 
rests primarily with school/program staff, especially 
school/program leaders.

Powerful Partnerships, Dr. Karen Mapp

The AISD Family Engagement team is committed 
to building and sustaining meaningful partnerships with 
parents and schools. We view parents and teachers as 
engaged partners who are committed to the educational 
growth of every student. Only when parents and schools 

work together are students able to achieve their full 
academic potential. Successful school-family partnerships 
refl ect the following elements:
■ Parents are viewed as experts about their child.
■ The strengths of the family are used as a building block 

for the relationship rather than the defi cits.
■ All communication is in a language and format that is 

easily understood and accessible to the family.
■ Families are taught practical ways to support learning 

at home and the activities are related to supporting 
learning outcomes.

■ Interactions between the home and school are 
interactive and not limited to disseminating information 
(one-way communication). There is a natural 
correspondence to share information and concerns 
that builds trusting, equal relationships.

■ Family dynamics are respected. Family education 
champions are identifi ed and leveraged to build the 
school-family relationship, to the extent allowable 
under education law, to build academic support, i.e. 
grandparents, older siblings, aunts/uncles.

Parent and Community Engagement offers multiple 
programs to support families. All campuses create 
education opportunities to build parent academic effi cacy. 
Since the building blocks learning, attachment, stress 
management and self-regulation, are primarily constructed 
by the family, AISD has identifi ed these four strands for 
family support:
■ Parenting: to empower families with the tools to 

support students in becoming well-rounded and to 
help them achieve their maximum potential in school 
and life.

The Arlington ISD Parent and Community Engagement (PACE) department serves the AISD learning community by 
fostering relationships through engaging, educating and empowering the community to directly support student success.
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Parent and Community 
Engagement

■ Home to School Connection: to empower parents 
with the tools they need to support their students 
learning in the school and understand the day-to-day 
operations of the education system and processes.

■ Health and Wellness: to empower parents with the 
tools for a healthy lifestyle for their student.

■ Personal and Professional: to empower parents with 
the tools to support managing their personal, physical 
and fi nancial resources.

All campuses provide enrichment activities to support 
student academic learning by hosting events that 
teach and inform parents about what students are 
learning. Every campus has either a family engagement 
representative (stipended teacher) or a family engagement 
liaison (paraprofessional), who coordinates the planning 
of activities based on the school’s campus improvement 
plan. Title I funded schools have additional support to help 
families.

Arlington ISD Dads Engaged for Excellence is an 
initiative to encourage dads, uncles, brothers, and other 
positive male role models to become more active in their 
students’ education. The presence and involvement of 
dads and other positive male role models protect children 
from many vulnerabilities. Engaged fathers, whether living 
in or outside of home, help foster a child’s overall health 
and socio-emotional well-being.

Arlington ISD provides programming and support to all 
their campuses by
1. Providing an opportunity for fathers and father fi gures 

to get engaged.
2. Providing a structured environment for father/student 

interaction.
3. Engaging fathers in their children’s education.
4. Building stronger bonds between father and child.

Arlington ISD Parent University is an educational 
opportunity for the parents/guardians of Arlington ISD 
students to discover skills to support their children 
in school. Through a series of workshops and videos 
designated to refi ne specifi c student support skill sets, 
Arlington ISD Parent University participants will acquire 
knowledge to enhance their role as a student advocate 
within the learning community.

Parent Empowerment Workshops (Title I campuses) 
provide a wide-variety of relevant and important 
information about parenting skills. These workshops 
help build the capacity of the family and also teach 
specifi c parenting skills to adults to assist them in raising 
children who are ready to learn. We believe families are 
foundational to learning. AISD strives to support families 
by providing information on important and relevant 
parenting topics that empowers adults with the tools they 
need to support students in their academic endeavors.

Toddler Time (Title I campuses) teaches parents how to 
give children the best start possible towards education. 
Toddler Time is for children ages birth to three and their 
parents. Parents and children participate in fun, age-
appropriate activities that help prepare young children 
for school. Activities support early literacy, numeracy and 
language skills. Families receive free books, arts and crafts, 
snacks, as well as tips on parenting young children.

Please visit the Parent and Community Engagement 
webpage for the most current information: https://www.
aisd.net/district/departments/administration/parent-and-
community-engagement/
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Literacy Needs 
Assessment

Elementary Literacy Best Practices

Participants:

Directions: This needs assessment is designed to be a refl ection tool for the campus leadership (principal, assistant principal, 
dean, along with the instructional coach or SCE teacher support interventionist as available) in planning for campus, team, and 
individual teacher learning needs for the school year. For each of the EXPECTATION categories below, carefully consider 
each practice in order to determine the level of implementation on your campus. If less than 1/3 of the teachers/students 
consistently demonstrate the practice, please mark FOUNDATIONAL. If 1/3 to 2/3 of the teachers/students consistently 
demonstrate the practice, mark INTERMEDIATE. If more than 2/3 of the teachers/students consistently demonstrate the 
practice, mark ADVANCED. In circumstances when the group drastically disagrees on the level of implementation, it is 
recommended that observations be utilized in order to gather more evidence.

Campus: Date:

Literacy Best Practices: Incorporate a balance of reading and writing 
across the literacy block through a teaching of the TEKS.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Teachers have 120 minutes allotted in their daily schedule for the literacy block.

Learning tasks during the literacy block involve a mix of reading, writing, 
listening, and speaking.*

Teachers are building a literacy community by creating a respectful 
environment for students to share their thoughts and opinions about 
reading and writing (e.g., using readers’ and writers’ notebooks, sharing 
with authentic audiences.)

Students are actively responding to text through teacher directed 
strategies (e.g., turn and talk, stop and jot, table talk.)*

Students are responding to and posing questions that promote higher- 
level thinking.*

Students are using academic language and content-specifi c words when 
reading, writing about, and discussing text.*

Students are using discussion stems (sentence starters) to respond to the 
teacher and their peers.

Students are referring to a word wall in oral or written responses.*

Teachers are modeling skills and strategies by thinking aloud (evidence of 
the Gradual Release Model).*

There is evidence of a small group management system in which students 
are asked to perform meaningful literacy tasks (e.g., work stations, Daily 5).*

Students are following the reading with a copy of their own text or one 
that is centrally displayed (for shared reading only).*
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Literacy Needs 
Assessment

Students are learning new Tier II words in the context of reading.*

Students have opportunities to read independently with both self-selected 
and teacher-selected texts.*

Students are responding to text-dependent questions (cannot be answered 
without having read the text.)

Students are referring back to the text during discussion and pointing to 
specifi c words or phrases (citing evidence.)*

Students are engaging in note-taking or annotations while reading.*

Students are writing in response to reading.

Students are using evidence from the text to support their thesis/argument.

Teachers are demonstrating the writing process (pre-write, draft, revise, 
edit, publish) through a piece of modeled/shared writing.*

Students use graphic organizers or other strategies (e.g., class discussions, 
drawing, sharing ideas, listing key ideas) to brainstorm and plan their writing.*

Writing tasks include a mix of genres (e.g., personal narrative, persuasive, 
expository, poetry) and evidence-based writing.

Students are using familiar (mentor) texts as exemplars of writing craft.

Students have a writing portfolio that includes several pieces of different 
genres that have been taken through the writing process.

Teachers are conferencing with students to give them specifi c feedback on 
their writing.*

Students are provided with a mix of assigned writing tasks as well as 
independent choices of writing topics.*

Writing conventions and grammar are taught in context (not in isolation.)*

Students are provided with opportunities to compose quick writes as well 
as take pieces through the entire writing process.

Students are provided with various writing materials (paper in different 
sizes, pens, pencils, markers, dictionaries, and thesauruses.)*

Literacy Best Practices: Use multiple grouping structures to teach the 
TEKS.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Please check here if your needs assessment is being conducted during the small 
group literacy instruction/ guided reading time / guided writing time of the balanced 
literacy block. [If box is checked, the team should also look for the following items.]

Students are grouped based on their assessed reading levels and/or 
targeted skills in reading or writing.*

Teachers create routines, procedures, and spaces for fl exible collaborative grouping.*

Teachers are focusing their lesson on a specifi c reading or writing behavior or skill.*

Guided Reading: Each guided reading group lasts approximately fi fteen to 
twenty minutes.*
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Literacy Needs 
Assessment

Guided Reading: Students are reading text at their instructional level and 
are being scaffolded toward increasingly complex texts through the use of 
progress monitoring strategies.*

Guided Reading: Students are spending a majority of the small group time reading.

Guided Reading: Students are independently reading at their own pace, 
either silently or quietly to themselves.*

Guided Reading: Teachers are listening in as students read, recording 
behaviors as necessary, supporting students individually during reading.*

Literacy Best Practices: Regularly formatively assess students and use 
data to drive TEKS- based instruction.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

There is evidence that students are being assessed on a regular basis using 
formative assessments (e.g., running records, anecdotal notes, exit tickets.)*

There is evidence that the teacher is using formative assessment data to inform 
instruction (e.g., guided reading plans, student reading and writing goals.)*

*Best practice supporting students under 504 and Special Education.

A variety of anchor charts are created and displayed that refl ect reading 
and writing skills/strategies.*

The classroom contains a designated small group instructional area (e.g., a 
table for guided reading and writing groups.)*

The classroom has an interactive word wall that contains mostly 
high-frequency words (K-2) and/or Tier II words (Gr. 2-6.)*

The classroom library is organized by categories (e.g., genres, authors.)*

Students are integrating technology to analyze how words, images, 
graphics, and sounds work together to impact meaning.*

The classroom has an interactive word wall that appears to be updated regularly.*

There is evidence of collaborative group seating (e.g., tables or designated 
areas are set up for partner or group work.)*

The classroom has student reading and writing work displayed alongside 
rubrics that contain clear expectations.*

The classroom library contains a mix of fi ction and nonfi ction titles.

Students are integrating technology to compose text (K-6) and collaborating 
with peers by giving and receiving feedback about writing (Gr. 3-6.)*

Literacy Best Practices: Create a language- and print-rich learning 
environment to support TEKS-based instruction.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)
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Literacy Needs 
Assessment

Secondary Literacy Best Practices
Literacy Best Practices: Incorporate a balance of reading and writing 
across the literacy block through a teaching of the TEKS.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Learning tasks involve a mix of reading, writing, listening, and speaking.*

Students are referring to the text during discussion and sharing textual 
evidence that supports their thinking.*

Students have opportunities to read independently with both self-selected 
and teacher-selected texts.*

Students are engaging in note-taking or annotations while reading.*

Students are actively responding to text through teacher-directed 
strategies (e.g., turn and talk, stop and jot, table talk.)*

Students are engaging in short, targeted writing tasks in response to reading.*

Students are responding to and posing questions that promote higher-level thinking.

Students are using evidence from the text to support their thesis/argument.*

Students are using academic language and content specifi c words when 
reading, writing about and discussing text.

Students have access to various resources (i.e., dictionaries and 
thesauruses) during reading and writing instruction.*

Students are referring to a word wall in oral or written responses.*

Teachers are demonstrating the writing process (pre-write, draft, revise, 
edit, publish) through a piece of modeled writing.*

Students are using discussion stems (sentence starters) to respond to the 
teacher and to their peers.*

Writing tasks include a mix of genres (e.g., personal narrative, persuasive, 
expository, and analytical, evidence-based writing.)

Teachers are modeling skills and strategies by thinking aloud (evidence of 
the Gradual Release Model.)*

Students have a writing portfolio that includes several pieces of different 
genres that have been taken through the writing process.

Teachers incorporate small groups in which students are asked to perform 
meaningful literacy tasks.*

Students are provided with a mix of assigned writing tasks as well as 
independent choices of writing topics.*

Students are learning Tier II words in the context of reading.*

Students use graphic organizers or other strategies (e.g., discussions, 
background reading, personal interests) to brainstorm and plan their writing*

Students are responding to open-ended, text-dependent questions that 
include evidence from the text to support their thinking.

Students are using mentor texts as exemplars of writing craft.*

Teachers are conferencing with students to give them specifi c feedback on 
their writing.*
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Literacy Needs 
Assessment

Peers are conferencing with each other to provide specifi c feedback on their writing.*

Writing conventions and grammar are taught in context (not in isolation.)*

Literacy Best Practices: Regularly formatively assess students and use 
data to drive TEKS-based instruction.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

There is evidence that students are being assessed on a regular basis using 
formative assessments.*

There is evidence that the teacher is using formative assessment data to 
inform instruction.*

Literacy Best Practices: Use multiple grouping structures to teach the 
TEKS.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Students participate in fl exible collaborative groups regularly in reading and 
writing instruction (e.g., data-driven small groups, work stations, literature 
circles, etc.)*

Students are reading engaging and challenging text at their instructional level.*

Teacher creates routines, procedures, and spaces for fl exible collaborative 
grouping.*

Teachers are focusing their lesson on a specifi c reading or writing skill or 
behaviors based on grade-level standards.*

*Best practice supporting students under 504 and Special Education.

A variety of anchor charts are created and displayed that refl ect reading 
and writing skills/strategies.*

Technology is integrated authentically to support student-centered 
instruction in reading and writing.*

The classroom has an interactive word wall that contains sophisticated Tier II 
words and academic vocabulary connected to reading and writing instruction.*

The classroom library (if present) is organized.

The classroom has an interactive word wall that appears to be updated regularly.*

Routines and procedures are evident.*

The classroom has student work displayed that refl ects rubric/standard expectations.

The classroom library contains a mix of fi ction and nonfi ction titles.

Literacy Best Practices: Create a language- and print-rich learning 
environment to support TEKS-based instruction.

Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)
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Literacy Needs 
Assessment

English Language Learner Best Practices
Accommodations/ Scaffolding Foundational

(less than 1/3)
Intermediate

(1/3 - 2/3)
Advanced

(more than 2/3)

Teachers provide interventions or accommodations to accelerate potential 
or long-term ELLs language acquisition (i.e. students not demonstrating 
1-year progress on TELPAS.)

Teachers are familiar with TELPAS data (L, S, R & W) for each ELL student 
assigned to their class/es.

Teachers plan for students to engage in multiple opportunities daily for 
speaking and listening. 

Teachers integrate author studies, literature, poetry, customs and 
traditions representative of their classroom student make-up. 

Teachers integrate ELPS (L, S, R & W) across content areas when planning. 

Teachers provide explicit, intentional instruction of academic vocabulary across 
all content areas. 

Teachers value cultural differences and student's native language. 

Teachers provide daily opportunities for students to read and write using 
academic English across all content areas. 

Special Education and Inclusive Best Practices
Accommodations/ Scaffolding Foundational

(less than 1/3)
Intermediate

(1/3 - 2/3)
Advanced

(more than 2/3)

Teachers build a variety of instructional accommodations or scaffolds into 
their lesson planning process to provide natural bridges to learning. They 
may include graphic organizers, word banks, chapter outlines, text to 
speech options, etc. 

Teachers understand the importance of effective instructional 
accommodations, or scaffolding, for any student who may benefi t from them 
to support or accelerate the learning process. 

Teachers provide multiple options for students to demonstrate their 
learning rather than a single test format.

Teachers ensure accommodations are being used, are positively impacting 
learning, and are stigma-free if possible.

Differentiated Instruction Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Teachers have used a variety of instructional strategies to differentiate 
content, process and assessment in their lessons.

Teachers understand that a “one size fi ts all” approach is not effective for 
instructional needs of ALL learners using intentional planning and design 
accordingly. 
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Literacy Needs 
Assessment

Specialized Supports Meet High Standards Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

The framework for curriculum in specialized settings is the standards-
based general education curriculum. 

Only those students that require part of their instruction in a specialized 
setting are assigned to those settings. Concerted effort is made to provide 
necessary supports in the general education classroom.

Specialized support teachers do not address multiple subjects or grade levels 
at the same time in the classroom.

Teachers of specialized classrooms meet frequently with their general 
education counterparts to make certain that curriculum pacing and content 
are the same or adopted only to the degree necessary. 

The continued need for specialized support is reviewed frequently and 
opportunities for students to increase access in general education classroom 
are not delayed. 

Inclusive Practices Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

School personnel understand and agree with the rationale for inclusive practices.

Every student has access to equal educational opportunities, facilities and 
other services, regardless of race, gender, disability, culture, language or 
any other characteristic in our school.

All students are considered full members of the school community.

Positive relationships and shared activities fl ourish between all students, 
regardless of characteristics.

The general education classroom for every student is the fi rst consideration 
when instructional settings are discussed.

An objective, student-centered scheduling process is used in school and the 
schedule for special education services is set in advance of master scheduling.

Instructional groupings are varied frequently to increase student success 
and match with learning styles and/ or student interests.

Classroom arrangements are compatible with differentiated instruction and 
allow for easy access to materials and learning stations when necessary. 

Differentiated instruction is purposeful, features meaningful work and 
maintains rigor.

Lecture is not the predominant instructional delivery method in our school.
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Literacy Needs 
Assessment

Positive Behavioral Supports and Effective Classroom Management Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Classroom rules, norms and procedures are explicitly taught. 

Teachers monitor students’ behavior on an on-going basis and adjust 
instruction, supports and interventions as necessary. 

Teachers have a system of positive behavior supports and interventions that identify 
desired student behaviors and systematically reinforces the desired behavior. 

Teachers use multiple measures to monitor progress and can describe the 
direct, indirect and authentic measures used for each student.

Teachers use the measures to determine baseline, the aim or goal, and 
the expected rate.

Teachers can explain the adjustments made to instruction based on a 
systematic progress monitoring process.

Teachers record, chart, and track, student progress on a frequent basis and 
can explain the status of each student based on the data collected.

Teachers can explain the results of the adjustments made to instruction 
based on progress monitoring data.

Progress Monitoring Foundational
(less than 1/3)

Intermediate
(1/3 - 2/3)

Advanced
(more than 2/3)

Teachers develop a Progress Monitoring plan for each student that notes 
the areas to be monitored, the measurements to be used, the frequency of 
assessment, the type of data collection and recording and the method reporting.
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Glossary of Literacy 
Terms

▪ Interactive Read Aloud: Repeated interactive read-
alouds, a systematic method of reading aloud, allow 
teachers to scaffold children’s understanding of the 
book being read, model strategies for making inferences 
and explanations, and teach vocabulary and concepts. 
A storybook is read three times in slightly different 
ways in order to increase the amount and quality 
of children’s analytical talk as they answer carefully 
crafted questions. During the fi rst reading, teachers 
introduce the story’s problem, insert comments, ask 
a few key questions, and fi nally ask a “why” question 
calling for extended explanation. This is accompanied 
by elaborations on a few key vocabulary words. Second 
reads capitalize on children’s growing comprehension of 
the story by providing enriched vocabulary explanations 
and asking additional inference and explanation 
questions. Third reads consist of guided reconstruction 
of the story in which children recount information as 
well as provide explanations and commentary.

▪ Shared Reading: Shared Reading is an interactive 
reading experience that occurs when students join in or 
share the reading of a book or other text while guided 
and supported by a teacher. The teacher explicitly 
models the skills of profi cient readers, including reading 
with fl uency and expression. The shared reading model 
often uses oversized books (referred to as big books) 
with enlarged print and illustrations. At the primary 
level, texts are usually read multiple times over a period 
of days. 

▪ Morning Message: The Morning Message is an 
interactive method that introduces students to the 
writing process. The students see and hear the teacher 
write and they begin to understand the connections 
between the written word and oral language more 
clearly. Students are observing concepts about print 
fi rsthand. When teachers write a Morning Message 

with their students, they are helping them to become 
successful, independent writers by modeling the writing 
process for them.

▪ Academic Vocabulary: Academic vocabulary refers 
to those words that are traditionally used in academic 
dialogue and text. These words are not necessarily 
common and not likely to be encountered by children 
in general conversation. Academic vocabulary words 
often relate to other more familiar words that students 
use. They help students understand oral directions and 
classroom instructional dialogue and assist students in 
comprehending text across different content areas.

▪ Phonics: Phonics is a method for teaching reading and 
writing the English language by developing learners’ 
phonemic awareness—the ability to hear, identify, 
and manipulate phonemes—in order to teach the 
correspondence between these sounds and the spelling 
patterns (graphemes) that represent them. The goal of 
phonics is to enable beginning readers to decode new 
written words by sounding them out, or in phonics 
terms, blending the sound-spelling patterns.

▪ Phonemic Awareness: Phonemic awareness refers to 
the specifi c ability to focus on and manipulate individual 
sounds (phonemes) in spoken words. Phonemes are the 
smallest units comprising spoken language. Phonemes 
combine to form syllables and words. For example, the 
word ‘mat’ has three phonemes: /m/ /a/ /t/.

▪ Handwriting: Handwriting (both manuscript and 
cursive) is an important skill for students to learn. 
Teaching and practicing writing allow students to write 
letters correctly and effi ciently. Fluent writers are able 
to focus on generating idea, producing grammatically 
correct text, and considering audience. Even when a 
student moves to a computer or other device, that 
writing fl uency is important to the composing process.
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▪ Morphology: The study and description of how words 
are formed in language.

▪ Language/Wordplay: Word study provides students 
with opportunities to investigate and understand the 
patterns in words. Word study is also designed to build 
word knowledge that can be applied to both reading 
and spelling (Henderson, 1992; Zutell, 1998). Because 
it is closely tied to reading instruction, it also develops 
students’ abilities in phonics, word recognition, and 
vocabulary (Baker, 2000).

▪ Habits of Discussion: Habits of Discussion are 
the norms and protocols we teach our students in 
order for them to participate and actively engage in 
classroom discussions.

▪ Read Aloud: Teacher reads a selection aloud to 
students engaging in a series of activities, including 
previewing, vocabulary development, predicting, 
questioning, story analysis, feature analysis, and 
responding.

▪ Close Reading: Close Reading is a research-based 
strategy for engaging students in multiple readings 
of complex texts. Students read fi rst for literal 
comprehension; then, they reread to make inferences 
and connections; fi nally, they read yet again to analyze 
complex questions and responding to written analysis 
of text.

▪ Guided Reading: Teacher works with small groups of 
students who have similar reading needs or interests. 
The teacher selects and introduces new texts carefully 
chosen to match the instructional levels of students. 
Readers are carefully prepared when being introduced 
to a new text, and various strategies are explicitly 
taught. Ongoing observation and assessment help to 

inform instruction. Grouping of students is fl exible and 
may be changed often.

▪ Literacy Stations: An area within the classroom where 
students work alone or interact with others, using 
instructional materials to explore and expand literacy. 
It is a place where a variety of activities reinforce, 
or extend learning, often without assistance of the 
teacher. It is a time for children to practice reading, 
writing, listening and working with letters and words.

▪ Independent Reading: Students self-select and 
independently read appropriate books based on their 
independent reading level and interests. During this 
time, students practice reading strategies that were 
explicitly taught during read aloud, shared reading, 
guided reading, and close reading.

▪ Written Responses to Reading: The process of 
responding to literature in order to gain insights into 
text, reveal thinking, and interact with literature in 
meaningful ways. Students can write their personal 
responses to literature such as their feelings, thoughts, 
reactions, and questions about situations, ideas, 
characters, settings, symbols, plots, themes, and any 
other elements in the story.

▪ Comprehension Mini-Lessons: Comprehension mini-
lessons are short, succinct lessons (approximately 
10 minutes) that use clear demonstration and 
explicit teaching to lead students in understanding 
key comprehension components such as main idea, 
summarizing, inference, plot development, and 
context clues.

▪ Active Reading: Active reading is a process of 
interpretation and refl ection. This process involves a 
reader constructing meaning, establishing signifi cance, 

Glossary of Literacy 
Terms



K-12 COMPREHENSIVE LITERACY PLAN ARLINGTON ISD71

and refl ecting on the limits of his or her understanding. 
Active reading returns the reader to a text for deeper 
and more thorough interpretation.

▪ Evidence-based Discussion and Writing: Through 
discussion and writing, students cite specifi c evidence 
from the text to support their assertions.

▪ Writing Mini-Lesson using Mentor Text: Mini-lessons 
for Writer’s Workshop teach concepts, strategies, and 
techniques for writing while encouraging students to 
write in different genres or styles. The 10-15 minute 
mini-lessons give teachers the opportunity to give 
direct instruction to students and model lessons using 
authentic literature/mentor texts. Read alouds are a way 
to use authors as mentors for writing styles and genres.

▪ Modeled Writing: Modeled writing is the initial 
exposure of children to writing. The teacher acts as 
both the composer and scribe, “thinking out loud” 
about what she is doing as he/she writes in front of the 
children. A modeled writing lesson is used to introduce 
children to new forms of writing (journal writing, daily 
news, etc.) and concepts about print.

▪ Shared Writing: In shared writing, the teacher 
and students compose text together, with both 
contributing their thoughts and ideas to the process, 
while the teacher acts as scribe, writing the text as 
it is composed. The purpose of shared writing is to 
model the thought process involved in writing and 
allow students to engage in and focus on the process. 
The teacher, acting as scribe, frees students from that 
aspect of the writing process so that they can focus 
exclusively on the thinking involved in writing. Shared 
writing is also a powerful method for direct teaching of 
key skills and concepts needed in the writing process.

▪ Guided Writing: Guided writing is an opportunity 
for the teacher to work intensively with a small group 
of students who share similar learning needs. Guided 
writing often follows shared writing. The guided writing 
group may be a longer-term group, or it may be an 
occasional group formed for a specifi c instructional 
objective. Guided writing provides students with 
additional scaffolding so that they can achieve their 
writing purpose and learning goal more effectively.

▪ Independent Writing: Independent writing means 
students writing by themselves with varying levels 
of support from the teacher. In most independent 
writing situations, the student will write for a specifi c 
purpose with a clear understanding of what achieving 
this purpose will “look like”. Teachers provide a good 
model when they share their own writing and are as 
honest and specifi c in their writing as they expect their 
students to be.

Often the independent writing task is generated 
through shared writing. After the shared writing 
session, many students are ready to write 
independently using the writing strategy or skill they 
have learned with the group.

▪ One-on-One Conferencing: The writing conference 
is a one-on-one strategy, that takes place between the 
student writer and the teacher. Conferring is perhaps 
the best opportunity for direct and immediate teaching 
of the complex processes and skills involved in writing. 
Individual conferences generally are short, about two 
to fi ve minutes, and occur while the other students are 
involved in their own independent writing projects.

One of the primary purposes of the writing conference 
is to help students take a deeper look at their writing 

Glossary of Literacy 
Terms
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and ask themselves questions. Conferences can occur 
at any stage of the writing process. As a result, they 
can be an avenue for one-on-one instruction covering a 
wide range of writing skills, strategies, and concepts.

▪ Peer Editing and Revising: Peer editing is a technique 
often used in composition and other writing-intensive 
courses. Students engaged in peer editing trading 
drafts they have written. They provide each other 
with feedback, and suggestions for improvement. 
This technique can be used at any point in the writing 
process--idea formation, outlining, draft revision, or 
copy editing a fi nal draft.

▪ Group Share: A group share is a classroom share 
among peers. It is an opportunity for learners to share 
their writing in a public forum. The group share is an 
opportunity for students to question, comment, and 
offer compliments and suggestions to each other’s work.

Students can use portable microphones, author chairs, 
cushioned stools, etc.

▪ Interactive Writing: Interactive writing is a 
cooperative event in which teacher and children jointly 
compose and write text. Not only do they share the 
decision about what they are going to write, they 
also share the duties of scribe. The teacher uses the 
interactive writing session to model reading and writing 
strategies as he or she engages children in creating 
text Interactive writing can be used to demonstrate 
concepts about print, develop strategies, and learn how 
words work. It provides children with opportunities to 
hear sounds in words and connect those sounds with 
corresponding letters. Students are engaged in the 
encoding process of writing and the decoding process 
of reading, all within the same piece of text.

▪ Spanish Language Development (SLD): Spanish 
Language Development is a dedicated instructional 

time focused on the Spanish Language Arts (SLAR) 
standards that differ in the structures and/or 
application. SLD takes place in an integrated manner, 
connecting word study, reading and writing SLAR 
standards together.

▪ English Language Development (ELD): English 
Language Development is instruction designed 
specifi cally for English language learners to develop 
their listening, speaking, reading, and writing skills 
in English. ELD takes place in an integrated manner, 
connecting word study, reading and writing ELAR 
standards together.

▪ Cross Linguistic Transfer: Cross linguistic transfer 
happens when students learning another language 
have access to and use linguistic resources from both 
languages to accomplish specifi c linguistic purposes and 
apply learned skills in both languages.

▪ The Bridge: The instructional moment when teachers 
bring two languages together, guiding students 
to actively engage in contrastive analysis of both 
languages.

▪ Biliteracy: The ability to read, write, and communicate 
with high levels of profi ciency in two languages through 
the appropriate and effective use of grammatical, 
syntactic, graphophonic, semantic, and pragmatic 
systems of the two languages. 

▪ Sheltered Instruction: A means for making content 
comprehensible for English Learners (ELs) while 
they are developing English profi ciency. A Sheltered 
Instruction classroom integrates language and content 
while infusing socio-cultural awareness (Echevarria, 
Vogt, & Short, 2017)

Glossary of Literacy 
Terms



K-12 COMPREHENSIVE LITERACY PLAN ARLINGTON ISD73

References

▪ Adams, M.J., Foorman, F.R., Lundberg, I., & Beeler, 
T. (1998). Phonemic awareness in young children. 
Baltimore, MD: Paul H. Brookes.

▪ Beck, I., & Beck, M. (2013). Making sense of phonics: The 
hows and whys (2nd ed.). New York, NY: The Guilford 
Press.

▪ Chappuis, J. (2009). Seven strategies of assessment for 
learning. Boston, MA: Pearson.

▪ Diller, D. (2008). Spaces and places. Portland, ME: 
Stenhouse Publishers.

▪ Diller, D. (2016). Growing independent learners from 
literacy standards to stations, K-3. ME: Stenhouse 
Publishers.

▪ Fountas, I. & Pinnell, G.S. (2017). Comprehensive 
phonics, spelling and word study guide. Portsmouth, NH: 
Heinemann.

▪ Fountas, I. & Pinnell, G.S. (2018). Phonics, spelling, 
and word study lessons grade k. Portsmouth, NH: 
Heinemann.

▪ Fountas, I. & Pinnell, G.S. (2017). The fountas and pinnell 
literacy continuum, grades prek-8. Portsmouth, NH: 
Heinemann.

▪ Fountas, I. & Pinnell, G.S. (1995). Word matters teaching 
phonics and spelling in the reading/writing classroom. 
NH: Heinemann.

▪ Graham, S., Bollinger, A., Booth Olson, C., D’Aoust, 
C., MacArthur, C., McCutchen, D., & Olinghouse, 
N. (2012). Teaching elementary school students 
to be effective writers: A practice guide (NCEE 
2012- 4058). Washington, DC: National Center 
for Education Evaluation and Regional Assistance, 
Institute of Education Sciences, U.S. Department of 
Education. Retrieved from http://ies.ed.gov/ncee/ wwc/
publications_reviews.aspx#pubsearch.

▪ Houck, B. & Novak, S. (2016). Literacy unleashed. 
Alexandria, VA: ASCD.

▪ Serravallo, J. (2014). The literacy teacher’s playbook 
grades K-2. Portsmouth, NH: Heinemann.

▪ Serravallo, J. (2015). The reading strategies book. 
Portsmouth, NH: Heinemann. 

▪ Allen, D., Duffy, M. M., Garcia, M. B., & Chippeaux, 
S. (2019). Avid Reading for Disciplinary Literacy: A 
Schoolwide Approach. San Diego, CA: AVID Press.

▪ Bendall, P., Bollhoefer, A., & Koilpillai, V. (2015). Avid 
critical thinking and engagement: a schoolwide approach. 
San Diego, CA: AVID Press. 

▪ Bennett, S. (2016). Avid academic language and literacy: a 
schoolwide approach. San Diego, CA: AVID Press

▪ Cash, R. M. (2017). Advancing differentiation: Thinking 
and learning for the 21st century. Free Spirit Publishing.

▪ Heacox, D., Cash, R. M., & Gentry, M. L. (2014). 
Differentiation for gifted learners: Going beyond the 
basics. Free Spirit Publishing.

▪ Kaplan, S., & Gould, B. (1995). The fl ip book: A quick 
and easy method for developing differentiated learning 
experiences. Las Vegas, NV: J Taylor Education.

▪ Laughlin, M. K., Swisher, C. L. (1990). Literature Based 
Reading: Children’s Books and Activities to Enrich the 
K-5 Curriculum. ORYX Press.

▪ Texas Education Agency (2019) Texas State Plan for the 
Education of Gifted/Talented Students. Austin, TX: Texas 
Education Agency.



K-12 COMPREHENSIVE LITERACY PLAN ARLINGTON ISD74

Acknowledgements 

The Curriculum and Instruction Department would like to thank members of AISD departments for partnering with us 
and lending their considerable instructional expertise and insight to this project. Contributors include: 

Connie Wallace, Director, Curriculum and Instruction

Andrea Hicks, Coordinator, English Language Arts and 
Reading

Sandra Redding, Specialist, English Language Arts and 
Reading

Nikki Walls, Specialist, English Language Arts and Reading

Jordan Fergueson, Specialist, English Language Arts and 
Reading

Chris Drury, Specialist, English Language Arts and Reading

Jennifer Girouard, Specialist, English Language Arts and 
Reading

Marcy Cheesbro, Instructional Facilitator

Robin Eaglen, Assistant Principal 

Kathy Stice, Specialist, English Language Arts and Reading 
(retired)

Kathy McFarlen, Coordinator English Language Arts and 
Reading (retired)

Delisse Hardy, Director, World Languages Department

Doris Campbell, Specialist, World Languages Department

Leah McFarlin, Specialist, World Languages Department

Lydia Ramos, Specialist, World Languages Department

Esmeralda Cartagena, Specialist, World Languages 
Department 

Shay Stavenhagen, Specialist, Social Studies

Angela Davis Henry, Coordinator, Social Studies

Karen Zeske, Director, Advanced Academics 

Amy Gresham, Specialist, Advanced Academics

Jeanne Maxwell, Specialist, Advanced Academics

Laura Rhodes, Specialist, Advanced Academics

Steve Simpson, Director, Technology Integration and 
Innovation

Julie Moore, Coordinator, Library Media Services

Eboni Nix, Coordinator, 504/Dyslexia/MTSS 

Felicia Scruggs, Specialist, 504/Dyslexia/MTSS

Tracey Wittmayer, Specialist, 504/Dyslexia/MTSS

Jayme Winters, Specialist, 504/Dyslexia/MTSS

Eric Phillips, Specialist, Parent and Community 
Engagement 

Suzanne Stevenson, Specialist, Parent and Community 
Engagement


